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Abstract— Reading is recognized, as a main literacy skill for 

learning and it is an indispensable tool for life-long learning. This 

paper aims to present some results from the first year of the 

ongoing research on the children reading habits. This study 

investigated the readings habits primary school students and 

explored how the family, teacher and peer group influenced the 

reading habit of the students. The study was conducted in 2 

districts in Gorontalo Province, Indonesia. The data was 

gathered through questionnaires with 90 students (41 boys and 

49 girls) from 3 primary schools and interviews with 30 students, 

38 teachers, 3 principals and 2 sub-district education managers. 

The study employed both quantitative and qualitative approach 

for data collection. Data collected were summarized using 

frequency and percentage tables. The study found that students 

who indicated high interest in reading; who indicated high 

interest in reading; who read regularly after school; read not 

only their school textbooks but also fiction and nonfiction books; 

they owned an adequate amount of books to read. The study 

confirmed that there were several motives of students to read. 

Academically-related reasons such as to pass the examination 

and improving knowledge as well as to get information were the 

main motives for reading and only a limited number of the 

students were reading for drive pleasure and as hobby. The high 

interest in reading of the students indicated in the data in the 

research findings that show majority of the students borrowed 

their reading materials from library 
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I.  INTRODUCTION 

Literacy skill is an important aspect in student life to 

encounter challenges in this information era [1] [2]. The 

demand for high literacy competence and reading interest is a 

successful key role and a basic asset to succeed in learning [3]; 

[4]. 

At primary school level, reading is the second skill 

students should master besides listening and speaking (audio 

oral skill) before they start learning to write. It is the basic for 

literacy skill development. The important position of reading 

in all teaching and learning contexts requires students to have 

high reading interest to succeed at school [5]; [6]; [7]; [8]. 

For more than 30 years, the review of reading interest 

development activities has been done in different countries 

[9]; [10]; [11]; [12]; [13]; [14]. The low reading interest of 

Indonesians, students included, has been a classic issue in 

Indonesian education. Reading index data of Indonesians only 

reaches the ratio of 1:1000 or 0,001 001 [15]. The reading 

interest of Indonesians is ranked the 96th worldwide [16], 

being the lowest of the 52 countries in the East Asian region 

[17]. 

The effort to encounter the low reading interest can be 

done by developing student reading interest and culture 

activities by applying “Proactive-Reading” and “Early-

Literacy-Awareness” approach.  

In generally, the main objective of this research is to 

develop models of activities that can increase reading habits of 

student in elementary and junior high students in Gorontalo. 

 

II. METHODOLGY 

This research is carried out within two years. The first year 

research is focused on the mapping of reading habits of the 

student and their  literacy skills.  

The study uses the case study method. Although the study 

was mainly quantitative, however in this study a mixed design 

is used since a quantitative method allows data to be collected 

from a large number of respondents and results to be 

generalized, while a qualitative method allows a more in-depth 

exploration of a few respondents.  

Survey and structured interview methods were employed 

for data collection. The survey with using questionnaire was 

done to examine primary grade level 4, 5 and 6 students’ 

reading habits. We administered the questionnaire personally 

to ensure a better response rate as well as to avoid any 

misunderstanding while the students providing their responses 

to the research question. Each question was read out and the 

students were encouraged to seek clarification, if needed, 

before answering the question. A total of 122 questionnaires 

were administered and 90 filled in questionnaires were 

obtained from the students. A total of 90 students, aged 

between 9 and 12 years, from three primary schools in 

Province Gorontalo, Indonesia participated in this study. 

We also employed a structured face to face interview in 

order to be able to ask the same series of questions from the 

respondents. In structured interview, a representative from 

each class was selected to be involved in the interview. They 

were both male and female students with the age range from 9 

to 11. The interview was carried out after the completion of 

the survey.  

The data collected were analyzed using measures of 

central tendency; (mean, mode, median) and dispersion; 

(range, variance and standard deviation). All the collected data 
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were also analyzed using tables of frequency distribution to 

boost quick comparison of values. 

 

III. FINDINGS AND DISCUSSIONS 

A. Demographics data of the Students 
TABLE I.  DISTRIBUTION OF SAMPLES BY SCHOOL, GRADE LEVEL AND 

GENDER 

Grade 

level 

School 

Sampel 1 

School 

Sampel 2 

School 

Sampel 3 

Total 

Boys Girls Boys Girls Boys Girls  

4 4 6 5 5 6 4 30 

(33,33%) 

5 5 5 4 6 5 5 30 

(33,33%) 

6 4 6 3 7 5 5 30 

(33,33%) 

 13 17 12 18 16 14 90 

(100%) 

 

Table I provides the distribution of students by their 

gender and grade level in three sample schools. The total 

number of respondents from each school sample was 

distributed fairly equal: 30 students from each schools sample. 

Of the total 90 selected students’ sample, (41 or 45.55%) were 

boys while 49 (54.44) were girls.  

B. Time spent for reading  
TABLE II.  TIME SPENT FOR DAILY READING 

Time spent for reading Respondents % 

Less than an hour 23 25.55 

2 - 4 hours 44 48.88 

4 - 6 hours 15 16.66 

6 hours and above 8 8.88 

T o t a l 90 100 

 

Table II reveals that most students read a book between 

two to four hours (44, 48.88%) while 23 (25.55%) read a book 

less than an hour. A small percentage of students (15, 16.66%) 

read books for four to six hours. Only 8 students (8.88%) 

spend their time for reading a book for more than six hours. 

The time spent for reading and reading volume has a 

significant impact on the development of reading speed and 

fluency, vocabulary, general knowledge, overall verbal ability, 

and academic achievements [18]; [19]. 

Students were also asked whether they thought that their 

time spent for reading enough (see Figure 1). Almost more 

than a half the students felt that they were reading enough. 

Furthermore, a third of students (30.5%) felt that they were 

not currently reading enough but would like to read more. 

However, almost a fifth of students (18.10%) believed that 

they were not reading enough but they also did not want to be 

reading more. 

 
Fig. 1. Do you think your time for reading enough? 

C. Motives/Reading Purposes 
TABLE III.  MOTIVES OF READING 

Reading motives Respondents % 

To get information 11 12.22 

To improve my general knowledge 21 23.30 

To develop life  20 22.20 

To pass the examination 23 25.55 

To have fun 6 6.60 

It is my hobby 9 10 

T o t a l 90 100 

 

The students participating in the study were asked to indicate 

their motivations for reading/reading purpose. Table III shows 

that the motive of reading books. Although the largest number 

of students (25.55%) said that most of their time they read to 

pass the examination but they read also for a number other 

reasons. 23.30% students were read books for improving 

general knowledge, and 22.20% say it is to develop life. To 

get information (12.22%) is also common motive for reading 

books. This was followed by “It is my hobby” (10%) and 

6.60% to have fun. The data of motive of reading depicts that 

“school-academically-related reasons such as to pass the 

examination and improving knowledge as well as to get 

information were the main motives for leisure reading and 

only a limited number of the students were reading for drive 

pleasure and as hobby. Theoretically, for effective promotion 

of reading habits, skills and culture, reading must be made 

pleasurable and voluntary [20]; [21]. 

The students were also asked whether for reading they 

borrow the reading material from library. (See figure 2) 

 
 

Fig. 2. Are you Borrow Reading Materials from Library? 

The above figure 2 shows that majority of the students 

(92.33%) borrowed reading materials from library (school 

322

Advances in Economics, Business and Management Research, volume 14



library and public library). Only a few of them not borrowed 

their reading from library. 

The study also asked the students: do you read outside 

school/after school regularly? (see table 4) 
TABLE IV.  READING ACTIVITY OUTSIDE SCHOOL/AFTER SCHOOL 

Answer Respondent % 

Yes 56 62.34 

No 24 25.66 

Not regularly 20 22.0 

 90 100 

 

Table 4 reflects the outside school reading habit of the 

students. It shows that that majority of students (62.34%) read 

regular after school/outside school. 22% read regularly read 

after school. There was 25.66% students does not read at 

home after school or outside the school. 

Following the question about the regularly reading after 

school/outside school, the students were also asked how many 

time their spend for reading after school at home (see table 

below). 
TABLE V.  LENGTH OF BOOK READING  

Length of Book Reading  Respondent % 
Less than an hour 9 1.0 

1 hours 59 65.50 

2 hours 20 22.22 

More than 2 hours 2 2.06 

 90 100 

 
Table 5 shows that 9 (1%) of the students spend their time 

after school for less than one hour. The  majority of the 

students read books after school/outside school  for one hour 

(59, 66.50%) or two hours (20, 22.22) a day. Only a very 

small percentage of the students (2.06%) spend less than one 

hour a day for reading after school. 

D. Preferred reading materials 
TABLE VI.  TYPES OF BOOK FOR READING 

Books Types Respondent % 

School Textbook 35 38.20 

Fiction 23 25.55 

Nonfiction 25 27.77 

Others 8 8.20 

 90 100 

 The students were asked what types of book that usually 

they read. The table 6 shows that more students read school 

textbook (38.20%) than fiction and nonfiction books. Of 90 

students there were 25 students (27.77%) read nonfiction and 

(25.55%) read fiction. A few number of students (8.20%) read 

other than textbooks, fictions and non-fictions. These findings 

are different with the preffered types of book for reading in 

children in Australia and United Kingdom. In Australia, 

primary school most of the students liked reading action 

adventure as much as science fiction and fantasy [22], while in 

Britain, fantasy fiction was at the top, followed by humour, 

horror and thriller books [23].  

Theoretically is a considerable of these findings that 

students read school textbooks the most. It could be that due to 

the pressure of their academic task in the school, they do not 

have much time to read fictions and/or non-fictions. 

E. The book ownership of the students 

The study was asked the students to estimate the number 

of books in their home (see Table 7).  
TABLE VII.  ESTIMATE BOOK THAT STUDENT HAVE AT HOME 

Number of Book Respondent % 
None 2 2.33 

1 -10 29 32.20 

11-30 13 14.44 

31-50 35 39.00 

50-100 8 8.88 

More than 100 3 3.30 

 90 100 
 Table 7 depicts that 39% of the total of the respondents of 

this study have books of their own 31 to 50 books. It was 

followed by “1-10” books (32.20%). 13 students (14.44%) 

estimated that they owned books between 11-30 books. 

Almost 9% (8 students) said that they have books of their 

own. Only a small percentage of students affirmed that they 

did not have any books at home, while 3.30% or 3 students 

believed there to be more than 100 books in their home. The 

responses of students regarding this question may be open to 

be discussed due to the accuracy of their estimates of book 

ownership. However, data gathered from interview described 

that most of the students who believe that they have enough 

numbers of books in the home for reading. Therefore, though 

estimated, that the findings give at least an indication of the 

literary practices of the students at home [24]. 

F. Preferred place for reading 
TABLE VIII.  PREFERRED PLACES FOR READING 

Place Respondent % 

Home  45 49.64 

School 33 36.80 

Community 12 13.56 

 90 100 

 Table 8 indicates 49.64% students were read at home, 

36.80% in school library, whereas 13.56% students were read 

at community. This study also was asked the preferred reading 

spaces in these three areas: at home, at school and in the 

community (see table below) 
TABLE IX.  PREFERRED SPACE FOR READING (HOME, SCHOOL AND 

COMMUNITY) 
Home  49.64    

  

Living room 40.1 

Bedroom 63.5 

Garden 24.1 

Bathroom 14.5 

  

School 36.80 
  

Classroom 51.8 

School library 23.9 

Canteen 3.62 

Playground 7.14 

  

Community 13.55 
  

Public library 37.42 

Friend’s house  20.54 

Outside 18.66 

Travelling 12.30 
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The students were asked to indicate where they often read 

their books. It was found that at home, the bedroom was the 

most frequently chosen as preferred reading space (63.5%). It 

was followed at living room (40.10%). At school an 

overwhelming majority (51.8%) of the students doing their 

reading at classroom and in the school library (23.9%), with 

the canteen being the least favourite reading space. The 

preferred reading places in the community were in a public 

library (37.42%) and friend’s house (20.54%). 

G. Problem/Barrier to Reading  
TABLE X.  BARRIER TO READING 

Problem/Barrier Respondent % 

Lack of book  19 21.10 

Don't have enough time to read 12 13.30 

Difficulty to find interesting books 22 24.40 

Watching television 11 12.22 

Playing on computer or the Internet 18 20 

Lack of support/encouragement from 

family, teacher, friend, etc. 

8 8.80 

 90 100 

 
Table 10 shows the variety of reason for problem/barrier to 

reading. Difficulty to find interesting books was a main barrier 

for students that arouse their interest in reading (22, 24.40). It 

was followed by “lack of book” (19, 21.10) and by limited 

time spending to read due to the students’ activities for 

playing on computer or the Internet (20%). Don't have enough 

time to read (homework assignment, need to help family, etc.) 

as well as activities of watching TV have also been cited as 

negative factors in developing readings habits of the students. 

It was noted that lack of support and encouragement from 

relatives is an obstacle factor in nurturing the attitude of the 

student to read, as described by 8 (8.80%) of the respondents 

of this study. The findings confirm that was no single largest 

factor as barrier or problem arouses the interest of the student 

in reading. Further more, it can be concluded that there are 

still barriers to creating a reading environment that will 

inculcate good reading habits in student of primary school. 

The results of this research confirm also that the schools need 

to create a culture in which all pupils are encouraged to be 

enthusiastic readers. To support this goal, schools with 

effective approaches consult with students to learn of their 

interests and to ensure that the range of reading materials 

available in school reflects those interests [25]; [26]; [27]. 

 

IV. CONCLUSION 

There is no doubt that reading is an important activity and 

plays a key role in the in the process of learning. This study 

examined the readings habits primary school students.  

Overall, our primary results of this ongoing study show 

that students who indicated high interest in reading; who read 

regularly after school, read not only their school textbooks but 

also fiction and nonfiction books, they owned an adequate 

amount of books to read. In average most students who 

included in this study read a book between two to four hours. 

The study also confirmed that there were several motives of 

students to read. Academically-related reasons such as to pass 

the examination and improving knowledge as well as to get 

information were the main motives for reading and only a 

limited number of the students were reading for drive pleasure 

and as hobby. The high interest in reading of the students also 

indicated in the data in the research findings that show 

majority of the students borrowed their reading materials from 

library. 

REFERENCES 
[1] Eisenberg, Michael. Information Literacy: Essential Skills for the 

Information Age. Sec. Edition. Westport. Library Unlimited. 2004. 

[2] Chik, N. Hassan, N. Roni, R. Manan, H. Harun, A. H. Van 

Rostenberghe, A. Othman and S. Yusoff. Book buddies: Nurture and 

culture, reading habits among paediatric patients and guardians at 

hospital Universiti Sains Malaysia. IFLA. Lyon. 2014. 

[3] Lanying, Edina Anak. Survey on reading Habits of Students in the 

Faculty of Cognitive Sciences and Human Development (FCSHD) in 

University Sarawak Malaysia. TESL. Sarawak. Malaysia. 2005. 

[4] Sandjaja, S. Pengaruh Keterlibatan Orang Tua Terhadap Minat 

Membaca Anak Ditinjau Dari Pendekatan Stres Lingkungan. Jurnal 

Psikologi. Sumba Art 11, Hal. 1-11. 2006. 

[5] Cosgrove, M.S. Students’ view on the purposes of reading from three 

perspectives: Students, teachers and parents. In Proceeding of the 12th 

Europen reading conference. Ireland: Dublin. 2001. 

[6] Arici, A. F. A National Reading Campaigne in Turkey: 100 Basic 

Literary Works. World Applied Sciences Journal, 3(2), 162-167. 2008. 

[7] Joseph, B.O. Reading habits of primary school pupils: The case of Kent 

academy Miango, Jos Plateau State, Nigeria. Universal Journal of 

Education and General Studies. Transnational Research Journals.  Vol. 

2(10) pp. 354-358. 2013. 

[8] Clark, C., and Hawkins, L. Young People‟s Reading: The Importance of 

home environment and family support: More findings our national 

survey. London: National Literacy Trust. 2010. 

[9] Allingthon, Richard. Poor Reader Don’t get To Much. Occasional paper 

No. 31. The Institute for research on Teaching: Michigan State 

University. Michigan. 1980. 

[10] Elley, W. B. Lifting literacy levels in developing countries: some 

implications from an IEA study. In V. Greaney (Ed.), Promoting reading 

in developing countries (pp. 39-54). Newark, DE.: International Reading 

Association. 1996. 

[11] Foertsch, Mary A. Reading in and out of school factors influencing the 

literacy achievement of American students in grades 4, 8, and 12, in 

1988 and 1990. U.S. Dept. of Education, Office of Educational Research 

and Improvement, Educational Resources Information Center. 1992. 

[12] Stanovich, K.E. Matthew effects in reading: Some consequences of 

individual differences in the acquisition of literacy. Reading Research 

Quarterly, 21, 360-407. 1986. 

[13] Henri, James; Warning, Peter dan Angel, Leung Yuet Ha. The Reading 

Mandala A Scalable Model for Developing Reading Habits in Children 

in Rural China. Proceedings of the International Association for School 

Librariship 37th Annual Conference of the International Association of 

School Librarianship, and the Twelfth International Forum on Research 

in School Librarianship, Berkeley, CA, USA. 2008.   

[14] Mancini, Anna Laura and Monfardini, Chiara and Pasqua, Silvia. The 

Intergenerational Transmission of Reading: Is a Good Example the Best 

Sermon? . Bank of Italy Temi di Discussione (Working Paper) No. 958. 

2014. 

[15] UNESCO. Literacy. UNESCO Institute for Statistics, May 2012. 2012. 

[16] UNDP Annual Report 2008/2009. Living up to its Commitments. 

UNDP. 2009. 

[17] OECD. Reading scores among low-performing students in PISA 2009 at 

a Glance. OECD Publishing. http://dx.doi.org/10.1787/9789264095250-

15-en. 2011. 

[18] Cunningham, A.E., & Stanovich, K.E. What reading does for the mind? 

American Educator, 22(1): 8-15. 1998. 

[19] Chettri, K., and Rout, S.K. Reading Habits – An Overview. Journal of 

Humanities and Social Science, 14(6), 13-17. 2013. 

[20] Apeji, E. Adeche. Developing Reading Habits and Skills in Schools. 

Library Herald. 47.1: 15-22. 2009. 

[21] Sahbaz, N.K. Evaluation of reading attitudes of 8th grade students in 

primary education according to various variables. Educational Research 

and Reviews. 7(26), 571-576. 2012. 

324

Advances in Economics, Business and Management Research, volume 14



[22] Woolcott Research. Young Australian reading: From keen to reluctant 

readers. Retrieved June 26, 2016, from 

http://www.slv.vic.gov.au/pdfs/aboutus/publications/yar_report.pdf. 

2001. 

[23] Market & Opinion Research International (MORI). Retrieved June, 20, 

2016, from 198 Journal of Educational Media & Library Sciences 45 : 2 

(Winter 2007). http://www.ipsos-mori.com/polls/2003/nfm17.shtml. 

2004. 

[24] Landt, S.MBooks for Boys: Multicultural Literature with Strong Male 

Characters. International Journal of Multicultural Education, 15(1), 1-16. 

. 2013. 

[25] Unal, E.. An Analysis of the Reading Attitudes of Elementary School 

Fourth and Fifth Grade Students. The New Educational Review, 22(3-4), 

117-127. University Press. 2010. 

[26] Wollscheid, S. Parents‟ Cultural Resources, Gender and Young 

People‟s Reading Habits – Findings from a Secondary Analysis with 

Time-Survey Data in Two-parent Families. International Journal about 

Parents in Education, 7(1), 69-83. 2013. 

[27] Bhatt, R. The impact of public library use on reading, television, and 

academic outcomes. Journal of Urban Economics. 68, 148-166. 2010. 

 

 

 

 

 
 

. 
 

 

 

 
 

325

Advances in Economics, Business and Management Research, volume 14




