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Abstract—Illiterate people in Bazartete Sub District – Liquica 

District – Timor Leste are estimated more than 42 percent of the 

total population of 27,115 people (2015). Many efforts have been 

taken, such as by involving Fatumasi Community Learning 

Center (CLC) in implementing literacy education programs.  

Based on the initial assessment results, there were some problems 

in implementing literacy education at Fatumasi CLC. By taking 

case study, the purpose of the study is to describe factors that 

affect the sustainability of literacy education programs at 

Fatumasi CLC. Theory bases in the study are the concept of 

literacy education and community learning center. The study 

result has shown that factors that affect the sustainability of 

literacy education programs at Fatumasi CLC – Timor Leste had 

been; lack of dedication of teachers and education personnels, 

lack of motivation to learn and aspirations of learners, diversity 

language in the community, limited learning materials and 

limited community resources. The study concludes that literacy 

competencies is fundamental skills that should be mastered by 

each person to be more developed, independent and welfare, 

including communities in Timor Leste, especially in Bazartete 

Sub District. 
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I.  INTRODUCTION  

Literacy competencies are fundamental skills that should be 
mastered by each person to be advanced and civilized [1],[4].  
Literacy skills are known as reading, writing and basic 
knowledge [5].  Timor Leste which was colonized by Portugal 
since 16th century until being independent in 1976 and civil 
war in 1975 had many illiterate people. When became a part of 
Indonesia (1976), there have been some efforts to eliminate 
illiteracy. After Timor Leste has been independent as a country 
in May 20, 2002, some efforts have kept taking. Especially in 
Bazartete Sub District, the number of illiterate people in 2015 
was 42% of the total population of 27,115 people.  

The government of Timor Leste has kept trying to eliminate 
illiteracy. Some cooperation has taken with some countries, 
such as Cuba, Portugal, Brazil, Spain and Indonesia, also the 
involvement of international boards and NGOs which have 
given contribution in eliminating illiteracy. Besides, the 
government of Timor Leste has also involved the participation 
of community organizations, such as Community Learning 
Centers. One of them is Fatumasi CLC in Bazartete Sub 
District – Liquica District. I with the assistance of funds from 

UNESCO has taken accompaniment to Fatumasi CLC. One of 
the research has been a study of the sustainability of the 
literacy education program. I have faced some challenges in 
taking accompaniment because the infrastructure had been 
broken, the electricity, water and food facilities had been 
limited, as well as culture and customs factors which had been 
left behind [6]. 

II. METHODS 

The study has used qualitative descriptive approach with 
case study for four months, since August until November 2015. 
Data has been collected by taking observation, interview and 
documentation study. During the data collection, I have been 
participatory involved the activities implemented by Fatumasi 
CLC 

III. RESULTS AND DISCUSSION 

Factors that affect the sustainability of literacy education 
programs at Fatumasi CLC; first, lack of dedication of teachers 
and education personnels. Teachers are the key factor of the 
success of the literacy learning process, although they have 
been given adequate incentive, several trainings, curriculum 
and learning facilities. Education personnels have also given 
contribution in supporting learning activities, such as 
administration, financial, learning rooms and learning facilities. 
If the dedication of teachers    and education personnels has 
been low, the learning process of literacy programs would have 
been optimum. The lack of dedication has been shown by the 
less unprepared teachers in taking learning preparation; they 
haven’t prepared learning media for supporting learning topics, 
they have used monotonous learning methods because they 
have usually used lecture and question-answer methods, and 
the assessment of learning progress haven’t been taken 
properly based on the assessment procedures, both the 
assessment of learning progress and the assessment of final 
learning [7].  

Second, lack of motivation to learn and aspirations of 
learners. It has been shown by the sparse attendance, the lack 
of concern and aspiration during the learning process and the 
lack of independent learning at home or out of scheduled 
learning process. The condition has made the learning process 
became less dynamic and monotonous [7].   
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Third, diversity language in the community. In Timor 
Leste, formal languages are Tetunese and Portuguese. Tetunese 
is one of dozen mother tongues in Timor Leste. Each District 
even Sub District has own mother tongue. Besides, Indonesian 
language is still used in trading and at school for senior high 
school and university level. English is also used for some 
expatriate in Timor Leste.  Nowadays, the foreigners from 
China have been increased to take some business in Timor 
Leste.  Community and government of Timor Leste haven’t 
been the settled language to be formal language, to be used in 
the government, school, relations and trading. The condition is 
affected the communication in the life of Timor Leste 
communities, and it is implied in the materials of literacy 
education [6].   

Fourth, limited learning materials which support learning 
activities. The observation results have shown that reading 
materials for literacy learners which support the learning 
process have been very limited in government offices, libraries, 
book stores and learning groups. Learners have more focused 
on what teachers have taught, and learning resources to fluent 
their literacy skills have been so limited [8], [9].   

Fifth, limited human resources support, because of 
economic, culture and social factors. Economic factor has been 
shown by the lack of per capita income communities. Culture 
factor has been shown by the community characteristics which 
haven’t been balanced with modern community lifestyle, 
because they adhere to the customs, not too persistent in taking 
efforts, and like parties with big budget, not balanced with their 
poor life. Social factor has been shown by their lack of 
understanding in organization of modern community life.  The 
factors have affected towards the awareness of the importance 
of learning literacy program, because they haven’t taken 
benefits of learning literacy program for self-development in 
economic, culture and social life [10], [5]. 

IV. CONCLUSIONS 

The conclusion is, literacy competencies is fundamental 
skills should be mastered by each person to be more developed, 
independent and welfare, including communities in Timor 
Leste, especially in Bazartete Sub District. To sustain the 
literacy education program at the CLC, some hard efforts 
should be taken, so many obstacles can be handle in reaching 
the purpose. 
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