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Abstract. This study is to examine the relative influence of early childhood teacher’s backgrounds 

and competence for building educational community on cooperation with parents. The sample of the 

research consisted of 638 early childhood teachers and they filled up a questionnaire. The collected 

data were analyzed by SPSS 20.0 program. The results are as follows: 1) Teacher’s age, career, 

academic background and all sub-variables (psychological competence for partnership and social 

competence for sharing key values) of competence for building educational community were 

significantly related to all sub-variables (information sharing, information seek, and adult relations) 

of parent-teacher cooperation. 2) Teacher’s age, career, academic background and competence for 

building educational community predicted parent-teacher cooperation and ‘academic 

background‘ and ‘psychological competence for partnership’ were represented as the significant 

variables. This study suggests that teacher’s psychological empowerment for partnership with parent 

toward building educational community is crucial for developing successful parent-teacher 

cooperation. 

1. Introduction.  

Effective cooperation between schools and families is a significant factor for not only improving the 

children’s academic and social-emotional development but also the effectiveness of schools [1, 2, 3]. 

So, teacher education experts have been highlighted that developing productive relationships with 

parents is part of a teacher’s professional role [4, 5, 6] ; however, creating parent-teacher cooperation 

is much more complex, difficult and dynamic than the rhetoric of philosophy, policy and practice 

suggests [7]. In fact, most of early childhood teachers mention difficulties and challenges when it 

comes to building cooperative relationships with parents [8].  

Meanwhile, recently literatures suggest that building educational community could be one of the 

solution for parent-teacher misunderstanding and mistrust [9, 10]. Still, many studies have been 

figured out effects early childhood teacher’s cooperation with parents on children’s peer relationships, 

adjustment, and teacher-child interaction [11, 12, 13] but little effort to focused on teacher’s 

competence for building educational community on parent-teacher cooperation.      

2. Purpose.  

The focus of this study is to examine the relative influence of early childhood teacher’s backgrounds 

and competence for building educational community on cooperation with parents. Also, the study 

intend to teacher’s empowerment and educational implications for developing parent-teacher  

cooperation.  
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3. Method. 

The sample of the research consisted of 638 early childhood teachers selected according to cluster 

sampling method in Southeast area, South Korea. The mean age was 32.21 years (SD=7.98, 

range=19-60) and they had a mean of 5.70 years (SD=4.18) of teaching experience. Their academic 

backgrounds consisted of 42 high school, 247 college, 319 university, 30 graduate school. They filled 

up a questionnaire and the collected data were analyzed by descriptive statistics, t-test, Pearson 

product-moment correlation analysis and multiple regression analysis.  

4. Measures 

The survey contained items on participants’ demographic information, teacher’s competence for 

building educational community and parent-teacher cooperation scales. Early Childhood Teacher’s 

Competence for Building Educational Community was measured with the 42-item which consists of 

items on two dimensions: psychological competence for partnership and social competence for 

sharing key values. Each item consists of a short statement and respondents are required to rate the 

degree to which they agree with the statements on a 6-point scale ranging from 1 (extremely disagree) 

to 6 (extremely agree). In this study, the Cronbach’s α coefficients was .97 And Parent-Teacher 

Cooperation was measured with 14-items derived from Lim & Ahn (2011), consisted of four items 

(sharing information, seeking information, adult relations). The measure has a 5-point rating scale, 

with higher values representing more successful cooperation with parents. The Cronbach’s 

αcoefficient for this scale was .91 in this study.  

5. Results.  

5.1 Correlation between teacher’s backgrounds, competence for building educational 

community and parent-teacher cooperation 

The correlation results in Table 1 showed that teacher’s age, career, academic background and all sub-

variables (psychological competence for partnerships and social competence for sharing key values) 

of competence for building educational community were significantly related to all sub-variables 

(sharing information, seeking information, and adult relations) of parent-teacher cooperation. 

Table 1.correlations of the study variables 

 Sharing 

Information  

Seeking 

Information 

Adult  

Relations 

Parent-Teacher  

Cooperation 

Career 0.23*** 0.10**  0.14***  0.18***  

Age 0.15*** 0.06 0.09*  0.12**  

Academic 

background 
0.11**  0.09*  0.09*  0.11**  

Psychological competence 

for partnerships 
0.41*** 0.35***  0.39***  0.44***  

Social competence for 

sharing key values 
0.36***  0.29***  0.32***  0.37***  

 

*p<.05, **p<.01, ***p<.001 

5.2 Effects of teacher’s backgrounds, competence for building educational community on 

parent-teacher cooperation 

In the regression results in Table 2, teacher’s age, career, academic background and competence for 

building educational community predicted parent-teacher cooperation and ‘academic 

background‘ and ‘psychological competence for partnership’ were represented as the significant 

variables.   
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Table 2. multiple regression of factors associated with parent-teacher cooperation 
 B S.E β t R2 F 

Sharing 

Information 

 1.67  0.21    7.82*** 

0.21  30.62***  

Career 0.01  0.01  0.09  1.88  

Age 0.01  0.00  0.08  1.74  

AB 0.12  0.03  0.15  3.97*** 

PCP 0.27  0.06  0.25  4.40*** 

SCSKV 0.13  0.05  0.13  2.34* 

Seeking 

Information 

 2.29  0.21    10.89*** 

0.12 21.65*** 

Career 0.00  0.01  0.01  0.34  

Age 0.07  0.03  0.09  2.34** 

PCP 0.32  0.07  0.28  4.75*** 

SCSKV 0.06  0.06  0.06  1.01  

Adult 

Relations 

 1.96  0.23    8.39*** 

0.16  21.42*** 

Career 0.00  0.01  0.03  0.69  

Age 0.00  0.00  0.03  0.67  

AB 0.07  0.03  0.08  2.08* 

PCP 0.35  0.07  0.31  5.19*** 

SCSKV 0.07  0.06  0.07  1.14  

Parent- 

Teacher 

Cooperation 

 1.90  0.20    9.72*** 

0.21  31.19*** 

Career 0.01  0.01  0.05  1.00  

Age 0.00  0.00  0.06  1.23  

AB 0.09  0.03  0.12  3.25** 

PCP 0.31  0.06  0.32  5.51*** 

SCSKV 0.10  0.05  0.11  1.92  

*p<.05, **p<.01, ***p<.001  

(AB: Academic Background/ PCP: Psychological Competence for Partnerships/ SCSKV: Social 

Competence for Sharing Key Values) 

6. Conclusions.  

The present study showed early childhood teacher’s academic background and psychological 

competence for partnership toward building educational community are important factor for parent-

teacher cooperation. In another words, it means that teachers with higher education and psychological 

competence for partnerships with parents could develop effective and successful cooperation with 

parents. Therefore, this study suggests that teacher’s psychological empowerment for partnership 

with parents toward building educational community is crucial for developing successful parent-

teacher cooperation. 
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