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Abstract—This article discusses a partial result of a study
conducted to look at the implementation of reflective teaching to
improve student-teachers’ pedagogic competence in Micro
Teaching Class and Teaching Practicum subject. The focus of
this report is to describe the use of reflective journals plus video
recording as tools used by the prospective teachers for reflective
teaching. Thus, the emphasis will be on the extent to which the
combination of these tools helps the student-teachers improve
their teaching skill. This action research employs qualitative
approach. The data were collected through teaching performance
assessment, observation, and interview. This research was
carried out in Micro Teaching class consisting of 19 students.
There were three procedures implemented in this research. First,
the student-teachers were asked to perform their teaching. The
teaching performance of each-student teacher was video-
recorded by the researchers. The student-teachers were asked to
reflect upon their teaching and watch their own teaching
performance and write the results of the reflection in a journal.
Second, the student-teachers performed their second teaching.
Again, their teaching performance was recorded. Before
receiving comments from the lecturer and their peers, they were
asked to articulate what they thought about their performance.
Similar to the first cycle, the student-teachers were asked to
reflect upon their teaching practice, watch the recording, and
write the results of reflection in their journals. The same
procedure was applied at the third cycle. The findings of this
study regarding the use of journal and video indicate that these
tools are effective in helping students improve their teaching skill.
In fact, quantitatively, the students’ teaching skill improved as
indicated by the comparison of the scores they gained in the three
teaching cycles. Based on the qualitative analysis, it was found
that the student-teachers got benefits from their reflective
journal plus video recording. Their writing in the journals
revealed that most of them were aware of their weaknesses, and
thus made improvement in the corresponding points.
Furthermore, in the interview they said that watching video gave
them a vivid idea how their teaching was like.

Keywords— pedagogic competence; reflection;  reflective
Jjournal; video recording

I. INTRODUCTION

Microteaching is an essential component in language
teaching program. Toman & Cimer & Cimer [1] have
investigated 32 students who believed that microteaching
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gives benefits to their teaching skill. At English Department of
Universitas Negeri Padang, Microteaching has become one of
compulsory subjects.[2] It promotes the students with
pedagogical skills that the teacher must have. Microteaching is
a technique aiming to prepare prospective teachers to the real
classroom setting. Microteaching can be defined as a teaching
technique particularly used in teachers’ pre-service education
to train them systematically and to experiment main teacher
behaviors [3].

Generally, the technique used by the lecturers in teaching
microteaching at English Department of UNP tends to be
monotonous. The students take turn teaching their friends
based on the lesson plan they made. Then, the lecturer gives
comment on his/her teaching performance. The students wait
for, listen to and accept the comments from the lecturer. They
become passive listeners.

What they need to get after acting as a teacher is not only
comments or inputs from their lecturer, but also their own
reflection on their teaching skills. They need to evaluate
themselves whether (1) they reached the purpose, (2) they
used appropriate technique, media, and material, (3) they
involved the students (made the students active), and (4) they
used English accurately and fluently. The students need to
reflect their own teaching performance. After performing their
teaching, they must become active speakers. They must think
critically upon what they did during teaching.[4]As
pragmatists emphasize that teaching should focus on critical
thinking. This critical thinking will lead the students to have
reflective thinking. Wilson and Jane [1] in Toman claim
reflective thinking as a process of self-evaluation. Further,
Toman & Cimer & Cimer [1] discuss that students who can
evaluate themselves can create goals and they can follow how
they achieved these goals. In addition, they can evaluate the
results they have obtained and generate new ways of solutions
after discovering their weaknesses. Finally, if the students find
their strengths, they can enhance them. [5] Lieberman and
Diane say that teachers need to sustain their professional
development by reflecting on teaching through reflection on
learning. In other words, teachers need to do reflective
teaching. Reflective thinking is needed in reflective teaching.
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Teachers need to do reflective teaching. They need to pay
attention to everything in the classroom during their
instruction. They think of the objectives and the targets to be
achieved, do objective observations, and then diversify the
methods with respect to the classroom atmosphere. [6]
Reflective teaching requires a lasting self-observation and
self-evaluation in order to figure out both own and students’
behaviors and responses. Reflective teaching demands
teachers to look back at their particular teaching presentation
and take some time to evaluate the strengths and the
weaknesses of their teaching presentation.

There are some tools or strategies used in reflective
teaching. Tice [7] classifies the tools into teacher diary, peer
observation, recording lesson and students’ feedback. Farrel
and Jado [8] use the term journal writing learning journal
instead of teacher diary. Toman& Cimer & Cimer [1] names it
reflective journal. While Karaca [9] calls it reflective diary. In
short, written reflection can be called teacher diary, journal
writing, learning journal, or teacher diary. To differentiate and
show the specific function of the journal, the researcher calls it
reflective journals.

Many researchers have conducted the research about
reflective thinking, reflective teaching and its tools or
strategies. Kong [10] reports the development of video
recording for the operationalisation of the reflective process.
Fatemipour [11] has investigated which tool is the most
effective. He found that teacher diary is the most effective
reflective tool. Toman & Cimer & Cimer [1] also investigate
the pre-service teachers’ view about reflective teaching
methods, namely microteaching, lesson plan, self-evaluation
and reflective journal. Karaca [9] has found that journal is one
of reflective teaching tool that improves the first-year pre-
service science teachers’ achievement scores, and the majority
of the participants believed that the activities had positive
effects on their meta-cognition and learning. In line, [8]Jado
found that learning journals is effective on self-regulated
learning and reflective thinking among a sample of pre-service
teachers. Similarly, [12] Ogbuanya found that reflective
inquiry instructional technique is effective on achievement of
students in Technical College.

The problem under investigation in this study is that while
some experts in reflective teaching investigate the
effectiveness of one tool that is journal. They do not find out
what recommended by Fatemipour. [11]Fatemipour
recommends teachers to apply more than one tool to obtain
more reliable data. This article is derived from a research,
entitled Applying Reflective Teaching to Improve Students’
Pedagogic Competence in Teaching Practice in Micro
Teaching Subject. The first step in this research is the students
have other students comment on their teaching practice. The
second step is the students reflect their own teaching and write
it in their journal.It was found that most prospective teachers
got comment from their friends about teaching technique,
media and material[13].

This article, then, is derived from a research, entitled
Applying Reflective Teaching to Improve Students’
Pedagogic Competence in Teaching Practice in Micro
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Teaching Subject [13]. One of the purposes of the research is
to find out the effect of reflective teaching on prospective
teachers pedagogic competence. Regarding the aforemen-
tioned research problem, the purpose of the present study is to
investigate the effectiveness of two reflective teaching tools,
namely reflective journal plus video recording, on students’
teaching skills. In other words, the researcher wants to
determine whether reflective journal plus video recording
gives better effect on students’ teaching skills.

Richards & Lockhart [14] define reflective teaching as an
activity or process of responding to a past experience. [15] It
is “deliberating on experince, and that of mirroring
experience. It is a conscious effort to recall, consider, and
evaluate a past experience of teaching. The results of the
reflection are used as a basis for evaluation and decision-
making and as a source of planning and action for the next
teaching. [6] The teachers can ask “how else can I teach?” and
“What and how can I teach now?” [16][7] Reflective teaching
is effective for teachers’ development since it encourages the
teachers to look at ways of managing the classroom and
students from differing perspectives, based on data in the field.

Tice [7] reminds the teachers that reflective teaching is a
systematic process of collecting, recording, and analyzing
teachers’ reflective thinking and observations, as well as those
of our students, and then going on to. It is not only teachers’
talk in teachers’ meeting room.

There are five related components in reflection process
proposed by Farrel on the basis of the experiences of an EFL
development group in Korea [15]. First, teachers should be
given different opportunities through different activities such
as group discussions, observation, and journal writing.
Second, ground rules have to be built to the process and into
each activity. For journal writing, for example, a minimum
guideline needs to be negotiated to insure a critical reflection.
Third, teachers should be provided with distinct types of times
which include time for individual, activity, development, and
period of reflection. Fourth, teachers should be provided with
teachers need to be provided with external input for enriched
reflection. Other people’s comments drawn from observations,
experiments, research, and theories should be useful input for
critical reflection. Fifth, teachers should be in a low affective
state. A non-threatening environment needs to be created to
reduce anxiety.

Teachers can do reflection their teaching skills by
collecting their own data about their teaching. There some
tools, strategies or approach to collect the data for reflective
teaching. [14]Richards & Lockhart classify them into teaching
journals, lesson reports, survey and questionnaires, audio and
video recording, observation and action research. Similarly,
[7]Tice groups them into teacher diary, peer observation,
recording lesson and students’ feedback.

[1]Journals are the materials in which students record their
own personal reactions, questions, feelings, changing ideas,
thoughts, learning processes, and the knowledge related to
their learning content. Students do not simply discuss their
experiences during the learning process in reflective journals.
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These writings include the explanations, analysis, and
reflections which students make about their learning.

[17]Keeping a teaching journal is a data-gathering activity
through which teachers can gain awareness and express their
attitudes. Teachers who keep journals of their own teaching
may differ in their attitudes and awareness from those who do
not. In addition, journals are effective for students to actively
engage in a course or any learning activity. An important
effect of reflective journals is that teachers can get feedback
about the curriculum which they implement from the students’
reflective writings. Therefore, teachers can design more
suitable teaching and learning activities for the students.
Teachers can also write about the curriculum which they
implement and their teaching behaviors. [1]These pieces of
writings can give them opportunities to evaluate the curricula
they have implemented, teaching approaches, and themselves.

[18]Bailey mentions some examples of successful stories
of keeping journals by teachers. Telatnik, an inexperienced
ESL teacher who kept a journal reported that her journal
changed her attitude toward getting feedback. She said that
she became more objective and honest about other people’s
analysis of her teaching. She admitted that she had run a
teacher-centered teaching. After all, she managed to gleana
few techniques to encourage her students to participate.
Another story mentioned by Bailey is the experience of
Verity, an experienced ESL teacher and teacher educator. She
kept a journal of the first she taught at a university in Japan.
She said that “the teaching journal became a zone for
thinking“that enabled herto externalize and make her thoughts
and feelings explicit[18]. Through keeping a journal she
reconstructed her existing knowledge in her new teaching
context. These two stories indicate that keeping a journal is an
effective way to do reflection in teaching.

For many aspects of teaching, it is believed that audio or
video recording of lessons can also provide a basis for
reflection. While there are many useful insights to be gained
from diaries and self-reports, they cannot capture the moment
to moment processes of teaching. Many things happen
simultaneously in a classroom, and some aspects of a lesson
cannot be recalled. It would be of little value for example, to
attempt to recall the proportion of Yes-No Questions to WH-
Questions a teacher used during a lesson, or to estimate the
degree to which teacher time was shared among higher and
lower ability students. Many significant classroom events may
not have been observed by the teacher; it is better to
supplement diaries or self-reports with recordings of actual
lessons[19].

It is said that videos taken during lessons in teaching
practice are trustworthy data for student teachers to make a
post-lesson self-reflection that is grounded in the actual
records rather than uncertain recollections. It is found that
(student) teachers show significant growth in the levels of
reflective thoughts about their teaching work, under a guiding
framework for self-reflection, after browsing video recordings
of lessons in teaching practice. The use of videos is thus
considered to be helpful in enhancing the depth and quality of
self-reflection by student teachers. [10]Video recordings of
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lessons in teaching practice can provide student teachers with
specific information for the analysis and evaluation of their

classroom teaching performance, from an observer
perspective, with an unlimited access.
Since 2006 in Indonesia, particularly, genre-based

approach has been used to teach English. Genre-based
pedagogy was proposed by Martin in 1979, and has is widely
used in language teaching[20]. The approach starts with
learning the structures of the target genre through independent
writing. [1]The approach promotes understanding, analysis,
synthesis, solving problems, and thinking meta-cognitively in
order to decode texts efficiently and to become equipped with
knowledge about the features of texts for constructing
effective written text. [21]As a result, the main goal of the
approach is to learn languages through mainstream text types
based on language use in a social context or for a particular
purpose in a situation.

II. METHOD

This action research uses qualitative approach. The data
were collected through teaching performance assessment,
observation, and interview. This research was carried out in
Micro Teaching class consisting of 19 students.The data were
collected through observation and interview. The observation
checklist contained five main indicators including teaching
techniques or strategies, instructional materials, teaching
media, classroom language, and classroom management.
Interview guide also consisted of five main questions from the
five indicators. The students’ teaching performance was
assessed on the five indicators, too. The results of the
observation and interview were analyzed qualitatively.

There were three procedures implemented in this research.
First, the student-teachers were asked to perform their
teaching. The teaching performance of each-student teacher
was video-recorded by the researchers. The student-teachers
were asked to reflect upon their teaching and watch their own
teaching performance and write the results of the reflection in
a journal. Second, the student-teachers performed their second
teaching. Again, their teaching performance was recorded.
Before receiving comments from the lecturer and their peers,
they were asked to articulate what they thought about their
performance. Similar to the first cycle, the student-teachers
were asked to reflect upon their teaching practice, watch the
recording, and write the results of reflection in their journals.
The same procedure was applied at the third cycle.

III. RESULT AND FINDING

This part explains the results of observation and
interview. The result of observation shows that the student-
teachers improved their teaching performance in aspects of
teaching techniques, teaching materials, and instructional
media. However, improvement of the use of classroom
language was insignificant. The result of interview supported
the result of observation. The student-teachers perceived that
using journal plus video helped them in reflection. Detailed
description is given below.

1. Observation Result
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As stated in the previous part, the observation focused on five
teaching aspects (teaching techniques, materials, media,
classroom management, and classroom language).

The results of the observation indicate that the students
showed promising progress of varying degrees in all aspects.
The most improvement was evident in the selecting and
applying the selected teaching techniques and selecting
instructional materials. The improvement of the other aspects
can be considered moderate. A comparison between the result
of the first cycle and the second cycle of each teaching aspect
is described below in order to show the progress.

a. Teaching techniques

At the first cycle it was found that the student-teachers
had problems in selecting the teaching techniques and
ordering the activities. Almost all student-teachers used
similar teaching and learning activities. Teaching
interactional texts such as greeting’ and ‘asking for
opinion’, they tended to use the following procedures:

- giving a brief review of related background
knowledge either through question and answer or
through media

- appointing a couple of students to read the models of
conversations given

- asking the students to repeat after the teacher

- introducing selected expressions of the interactional
text

- asking the students to work in pair to create their own
conversations/dialogues

From these activities it can be seen that the student-
teachers used quite monotonous activities and skipped some
important aspects they had to include in their teaching. They
did not discuss the content of the conversation models. They
did not give examples of the use of different language
expressions in context. For instance, they did not explain and
give authentic use of ‘can you ..., could you ..., I wonder if
..... They did not introduce new vocabulary either.
Furthermore, they did not give guided practices or exercises
before they asked the students to create their own
conversations. As their students were their peers, they were
not aware of the fact that the students at schools would not be
able to create their conversations without step by step
guidance.

The student-teachers were given feedback on their
teaching performance. Then, they were required to watch their
performance, do some reflection, and write their journals. We
read their journals and we found out that all students wrote
their comments on the teaching techniques they used. They
were not satisfied with their performance and they wrote that
they had to make some improvement.

At the second cycle, the improvement was evident. The
student-teachers used a wider variation of teaching techniques.
Here are examples of activities used by a student-teacher.

- Using a video to activate the students’ background
knowledge about asking for a direction

- Discussing the content of the video

- Introducing prepositions for telling directions with
examples aided with a map
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- Giving a model of conversation and asking the students to
read silently first.

- Asking 2 pairs of students to read the conversation

- Introducing important language expressions
discussing their use in context.

- Showing a map through which the students were required
to practice ‘asking and giving direction’.

- Asking the students to ‘role play’ to practice ‘asking and
giving direction.

- Drawing a conclusion about the lesson of the day

To conclude the results of the second cycle, all student-
teachers discussed the content of the conversation models
through question and answer technique. All of them (90%)
gave examples of the use of different language expressions
although some did not do it well. In addition, all students
introduced some new vocabulary. They also managed to give
guided exercises before asking the students to create their own
conversations.

For teaching monolog texts such as recount, there was also
improvement at the second cycle. At the first cycle the
student-teachers hardly taught reading strategies, built
vocabulary. Most of the student-teachers used the following
techniques and activities.

- Activating the students’ background knowledge related to
the topic and the type of the text through question and
answer technique with video or pictures

- Asking certain students to read a text loudly

- Asking a few questions orally to check the students’
general comprehension

- Introducing the generic structure of the text

- Asking the students to read the text again silently and
answering preplanned written questions

- Checking the answers together

- Giving another text and asking them to answer the written
questions after the text

- Collecting the students’ answers

- Concluding the lesson
It should be noted that the students did not have

difficulties in understanding the texts; they could answer the
questions quite easily. Apparently, the texts were intended for
high school students, meaning that they were easy for
university students who acted as students in the micro teaching
class. In effect, there were no questions related to vocabulary
and sentence level understanding. In spite of that, the result of
the observation indicated that the student-teachers did not
teach the students how to read. In fact, there were reading
strategies taught and no scaffolding to understand a text given.
Moreover, it was thought that the techniques used seemed to
be boring for high school students. Because of that, the
student-teachers were told to reflect upon their teaching,
watched the recording of their teaching, and put themselves as
high school students, and wrote what they thought about their
teaching performance in their journals.

At the second cycle 50% of the student-teachers improved
the techniques of teaching reading. The rest made insignificant
progress. An example of teaching procedures of those who
made changes is as follows.

and
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- Activating the students’ background knowledge through
question and answer aided with video solar eclipse

- Requiring each student to take a piece of paper and make
3 columns, what s/he has known about solar eclipse, what
s/he wants to know about it, and what s/he learned from
the text. S/he was asked to fill the first and the second
columns. The student-teacher used KWL strategy.

- Asking the students to read the text distributed by the
teacher and filling the third column.

- Inviting some students to tell what they wrote in the three
columns.

- Requiring the students to read the text again and answer
the questions

- Discussing the answers with the students while
introducing the strategies to find the main idea of each
paragraph of the text.

- Explaining the generic structure by referring to the text

- Highlighting some new vocabulary and asking the
students to guess the meaning

- Giving a vocabulary exercise inform of crossword puzzle

- Concluding the lesson

Those who did not make significant improvement only added

vocabulary building exercise and used more variation of

question types. Scaffolding the students to understand the text

and teaching reading strategies were still not applied well.

For writing skill there were only two of the eight student-
teachers teaching writing who showed progress. It was found
that teaching writing was quite difficult for the student-
teachers. They did not teach the students to write, but only
gave instruction to write. The following are the teaching
techniques used by the student-teachers at the first cycle.

- Reviewing the generic structure and the language features
of the genre to be developed. All of the student-teachers
did this through question and answer strategy.
- Asking the students to write in small groups or
brainstorming for ideas briefly.
- Asking a student to present his/her writing and asking the
other students to give comments
- Asking the students to revise and edit their writing
At the second cycle, as mentioned above, two
student-teachers made substantial improvement. They showed
the students how to write. They exemplified how to generate
ideas, clustered the ideas, and developed a paragraph. They
invited the students to share their ideas while they were
writing them on the board. After a paragraph had been done,
then the students were asked to continue the text individually.
As the time was limited, they asked the students to do revision
and edition at home. The six other student-teachers, however,
made only little improvement. They did guide the students to
brainstorm ideas, but they did not model how to write. Then,
they asked the students to write individually based on the
brainstormed ideas.

b. Instructional Materials

Instructional materials used by the student-teachers at the
second cycle were much better than at the first cycle in terms
of their validity, variety, quantity, and quality. At the first
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cycle the materials were limited on conversation models and
monolog text models, and a few written exercises. Materials
such as list of vocabulary, examples of the use of expressions
in contexts, and some scripts of listening were not included.

Next, some of the materials were not appropriate viewed
from the content and the language of the texts. Most of the
student-teachers adopted the materials from internet sources.
Even though those materials were authentic and appeared to
be interesting, it was found that most of the materials were
difficult for high school students. This judgment was based on
the materials of the textbooks used by high school teachers
and the syllabus. The texts were longer and the language was
complex. The student-teachers were not aware of this problem
because their peers who acted as students did not have
difficulties to understand the texts. In addition, one student
used ‘report’ text to teach ‘descriptive’.

Because of the problems above, the student-teachers were
told to look at the high school textbooks and to compare with
the materials they used. They were asked to consider the
length of the texts, the language, the validity of the content,
and the attractiveness. They were told to write in their journals
and to do improvement in the next teaching.

At the second cycle there was improvement. The student-
teachers took some materials from the student textbooks, some
adopted, and some others were adapted from internet sources.
All students included list of important vocabulary and
exercises. Two student-teachers included materials for games.
Viewed from content and language level, most of the materials
were appropriate. In spite of that, a couple of materials
adopted and adapted from internet sources contained
mistakes/problems. For instance, a text claimed as an
exposition text, but it was actually a discussion text. Some
adapted sources contained grammar mistakes.

c. Instructional media

Selecting and using media was the third obvious
improvement of the student-teachers’ teaching performance.
The improvement was seen from the variety of media used,
the skill of selecting media, the skill of using media. At the
first cycle, all student-teachers used multimedia. None used
traditional media such as pictures. All media used were
suitable with the topics of the texts taught. However, there
were problems in terms of their functions, practicality, and
attractiveness. Some media were less functional because they
appeared not to help the teachers ease students’ understanding,
nor to attract students’ attention. Some students even seemed
to be confused. For example, a student-teacher showed a video
of a film thriller which took 3 minutes to watch. There were
four teenagers (native speakers) in the film talking about
something. Because of the sound and the speed of the talk,
most of the students could not catch the content of the
conversation. This was seen from the students’ expression and
reaction when the teacher asked questions about the film.
Unfortunately, such quite long film thriller was only intended
to introduce an expression of ‘congratulation’. Thus, the use of
the media was not really functional. Besides that, some girl
student-teachers were not really skillful to operate the
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multimedia they had prepared; they needed help from their
boy peers.

At the second cycle most of the students still used
multimedia, while some used pictures. There was a progress in
terms of media selection. As at the first cycle, all media were
related to the topics of the lessons. However, some media
were not used optimally to help the students understand the
lessons. Some student- teachers invested much time for a
simple purpose of their media. Pictures were the media that
25% of the student-teachers used at the second cycle. It was
found that some of the media were interesting and helpful as
they were big enough in size, colorful, and well drawn. Some,
unfortunately, were not interesting, and thus were less
functional. The pictures were small and had no colour which
made them unseen from the back rows and unattractive.

d. Classroom Language

Using appropriate and accurate classroom language was
another aspect of teaching that became the focus of
observation in this study. It was found that this aspect did not
have significant progress at the second cycle. The problems
were that the student-teachers often used complicated English.
They wused long sentences which sometimes contained
grammar mistakes. For instance, a student-teacher gave an
instruction to her students to work in small groups and
discussed the text. She said several sentences to give such
instruction in English with some grammar and pronunciation
mistakes. Their students, her peers, still needed clarification. If
such instruction was given too high school students, it would
certainly make the students confused. The problem became
worse when the student-teachers explained something. To
improve this, they were given feedback and examples about
using appropriate and accurate classroom language. They were
required to watch their video, write in their journals, and
practice English much.

At the second cycle a few student-teachers made
improvement. They used simple English, which automatically
reduced grammar mistakes. Unfortunately, the rest (around
80%) did try to use simple sentences, but still contained
grammar and vocabulary mistakes. Sometimes their
instruction and explanation remained confusing and unclear.
In other words, as stated above, the improvement of this
aspect was trivial.

In summary, the result of observation affirms previous
research showing that reflective (e.g. [22]; [23];[15]; [24]) is
useful. It is most likely caused by the fact that reflection
provides a room for student-teachers to echo their teaching
presentation. As they stated in the interview, they could
identify their teaching problems. This is in line with the
purposes of reflective teaching pointed by Murphy (2001);
that is, to : 1) to expand understanding of teaching-learning
process; 2) to expand repertoire of strategic options as a
language teacher, and 3) to enhance the quality of learning
opportunities. Based on the result of the reflection, they made
a plan to improve their next teaching presentation.
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2. Interview

An interview with the student-teachers was
conducted at the end of the second cycle. There were three
main questions of the interview, their opinion about reflective
teaching, the use of journal, and the use of video-recorded
teaching. The result of the interview is explained based on
these questions.

a. Reflective teaching

All of the student-teachers said that reflective
teaching was good because this strategy helped them improve
their teaching. They stated that through reflection they were
aware of their problems in teaching. Some stated that they
even understood what they had learned in previous subjects
better after they practice teaching and did reflection. A
student-teacher, for example, said that she thought that she had
to go to ‘independent construction’ stage of the Genre-Based
Approach, even though some students still had problems at
‘the joint construction’ stage. Another student-teacher
mentioned that she could make a better lesson plan because of
reflective practice.

In spite of that, it is also interesting to find out that a
few student-teachers said that at the beginning of doing
reflection, they felt discouraged and shy. They said that they
made many mistakes. They also thought that peers’ comments
were not always right. That’s why they asked for more
explanation from the lecturer (i.e. the researcher). It was found
these student-teachers actually made quite significant
improvement at the second teaching presentation.

b. Journal

The student-teachers agreed that writing journal was
beneficial. They stated that by writing what they did in the
classroom made them aware of their teaching skills. In
addition, as they were required to write what they would
improve in the next teaching, they had to think hard before
they made their next lesson plans. Even so, a few student-
teachers admitted that they could have forgotten some
important points because they wrote it two or three days after
teaching; they said that they did not have time to write it right
after their teaching performance. Some also thought that they
were not good at expressing their ideas in the journal. Then,
this could have affected their teaching improvement.

c. Video

Each student-teacher’s teaching presentation was
video-recorded, and the recording was copied for him/her. The
student-teachers were asked to watch the recording and made
some notes about their performance.

The result of the interview indicates that the student-
teachers felt excited with the recording. They said that they
were never recorded, except audio recording for Listening
class. They liked watching it even though sometimes they felt
shy when they saw their inappropriate  body
movement/gesture.

All of them agreed that watching video-recording of
their own teaching gave several benefits. Firstly, they said that
video-recording confirmed lecturer’s and peers’ comments.
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They found that most of the comments were true. Secondly,
they also could see the problems that were not commented by
the lecturer and their peers. One of them stated that before
watching the video recording she did not know that she stood
very awkwardly when she taught. She also found out that she
only looked at one side of the class. She said that she
improved this at the second teaching presentation. Thirdly,
some student-teachers thought that the video recording helped
them capture many aspects of the teaching and learning
process. They could see their students’ reactions. Because of
that, as they said, they had better ideas what to improve in the
next teaching presentation. When asked whether they felt shy
when watching the recording of their own presentation, a few
said ‘yes’, but only a little. Yet, they said ‘it is okay’ because
they watched it by themselves.

Reflective teaching was effective to help the student-
teachers improve their teaching skill. This result is in line with
previous research findings mentioned in part B Journal
appeared to be a good instrument of reflective teaching. In
addition to that video recording gave the students-teachers a
vivid idea how their teaching was like [8]; [11]. makes the
student-teachers able to see their performance. The student-
teachers said that by writing what they thought they were not
good at yet, what they were good at, and what they had to
improve pushed them to make efforts to do better.

IV. CONCLUSION

This study has affirmed the advantages of reflective
teaching on the student-teachers’ teaching skill. The results of
observation over the two cycles of this study show that the
student-teachers’ improved their teaching techniques,
instructional materials and media, and classroom language use
in varying degrees. The result of interview reveals that journal
plus video helped the student-teachers them in doing
reflection. As explained above, by writing journal they were
made aware of the problems of their teaching presentation,
and thus planned and prepared better for the following
presentation. In spite of that, one the teaching aspects in focus,
classroom language, did not show significant progress. As for
classroom management, the student-teachers did not have
difficulties at the first and the second cycles. Video helped
them to see details of their presentation. Based on the findings
of this study, it is suggested that reflective teaching using
these two instruments are applied in order to help lecturer (s)
help student-teachers in Micro Teaching and Teaching
Practicum. Other researchers are also suggested to carry out
other research about reflective teaching as using different
kinds of instruments.
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