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Abstract 

Prototype/category of teachers is a picture of the condition of teachers seen from the commitment and abstraction abilities in 

performing the task. Prototype/category of teachers should be known by the principal and supervisors in order to carry out 

supervision. Description of the prototype/category of teachers is used as the basis for consideration for principals and 

supervisors in selecting and adjusting supervision services to teachers, so that supervision is carried out more effectively. 

This study aims to obtain data and description of the prototype/category of teachers in SD N Kecamatan Pariaman Tengah 

Kota Pariaman. The study population is all teachers of SD N Kecamatan Pariaman Tengah Kota Pariaman, amounting to 186 

people spread over 20 schools. The sample size is 25% of the population or 47 people. Determination of sample is done by 

using technique of Proportional Stratified Random Sampling at each cluster. Data collected using a questionnaire that has 

been tested and validated by an expert. Data were analyzed by using the Mean (average) formula. The results describe; (a) 

Teacher's commitment in performing tasks is high with an average score of 3.97, (b) Ability of teacher abstraction is in 

medium category with average score 3.54, and (c) Based on the description of commitment and abstraction ability of the 

teacher It was found that in general teachers in Kecamatan Pariaman Tengah Elementary School are in quadrant II called 

unfocus teachers. 
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1. INTRODUCTION  

The quality of learning has always been an 

interesting topic to talk about. This is because the 

quality of learning will color the achievement of the 

quality of education at every level of educational 

unit. Good learning becomes the overall determinant 

of school quality. If learning is of good quality, it is 

almost certain that quality schools can be realized. 

The results of Kamla's study quoted by Suhardan 

(2010: 70) indicate that there are three important 

components that are very influential in the successful 

teaching process, namely teacher personality, teacher 

professionalism, and the background of skills he 

mastered based on previous education. It is also 

affirmed in Law No. 14 of 2005 on Teachers and 

Lecturers that teachers are required to have four 

competencies: 1) pedagogic competence, 1) 

personality competence, 3) social competence, and 4) 

rofesional competence. The form of ownership of 

such competence can be seen from the 

implementation of teacher duties. The results of the 

teacher competency test (SME) of SD that will be 

certified implemented in West Sumatra 2015 

obtained an average score of 47.86 and is below the 

national average. 

Optimizing the implementation of teacher tasks 

requires commitment and abstraction abilities from 

teachers. Pidarta (2009: 144) states commitment is an 

attitude that is accompanied by the realization of that 

attitude in everyday life, including in carrying out job 

duties. Abstraction abilities are expressed as the 

ability of a person to imagine something that has 

been observed. The ability of a person's abstraction is 

seen as representing a person's level of general 

ability. Thus the level of abstraction abilities in 

teachers is seen as a reflection of the level of general 

ability of the teacher. Citing the opinion of Glickman 

(1981) in Muslim (2009: 82) states abstract ability of 

teachers are classified into three levels namely low 

(low), moderate (moderate), and high (high). The 

classification is based on the teacher's response when 

faced with problems in performing his duties.  

In reality not all teachers are able to perform 

their duties and functions to the fullest. Rifma (2013: 

12) found several problems of teachers in managing 

the learning that is: (1) In general, teachers observed 

have not compiled the program, syllabus or learning 

implementation plan (RPP) before doing the learning. 

If there are teachers who have syllabus and lesson 

plans, they are not used as guidance in teaching but 

for teachers' administrative completeness; (2) In 

general implementation of learning method is less 

varied, not using media / props, teaching skill less 

mastered, and less give concrete examples in 

explaining the subject matter; (3) underprivileged 

teachers prepare their own questions to be used, do 

not have problem banks, very rarely do problem 
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analysis, and often take questions from student 

package books. 

Given the teacher is a central element in 

achieving the quality of learning that will ultimately 

lead to improving the quality of education, the 

teacher coaching program becomes an agenda that 

absolutely carried out seriously and sustainably. 

Suhardan (2010: 87) mentions that the ability to 

teach teachers need to get coaching so that they have 

the authority to teach in accordance with the 

demands of the times. Merchants and Idrus (2009: 

85) describe any efforts to improve the quality of 

education such as curriculum changes, the 

development of teaching methods, the provision of 

facilities and infrastructure will be meaningful when 

involving teachers.  

However, the problem arises, there is still a lot 

of guidance done by the principal and supervisor has 

not been able to touch the point of problems and the 

needs of teachers to the coaching itself. The results of 

Rifma's research (2013: 304-305) show that 

principals and supervisors have not provided 

guidance on teacher competence as a whole. Most of 

which are examined or seen by the principal is the 

administration of teachers and the use of media in 

learning. While the ability to implement interactive 

learning and the ability to carry out the evaluation 

has not been the target of supervision by the 

principal. Wahidah (2015: 129) found that the 

teacher's teaching-learning program developed by the 

headmaster was not in accordance with the expected 

phases. In the supervision program has not included 

the target and schedule regarding the implementation 

of the guidance. In addition, Merukh (2016) also 

found that the principal's supervisory goals were not 

in accordance with the needs of teachers.  

One of the supervisory competencies required 

in this case is to know the prototype of the teacher so 

that it can supervise with various approaches, either 

directly, indirectly, or collaboratively (Darsono, 

2016: 338). In parallel, Purnawanti et al (2016: 162) 

states that grouping on the basis of teachers' ability 

will facilitate the provision of supervision services to 

teachers. With relatively similar characteristics will 

get treatment and handling relatively the same. The 

teacher grouping based on teacher abstraction and 

commitment by Glikman (in Muslim, 2009: 84) is 

called the prototype or teacher category. 

Referring to the phenomenon, the authors are 

interested and motivated to propose an effort in order 

to assist the implementation of the principal's duties 

and supervisors as supervisors in schools by 

analyzing the prototype / category of elementary 

school teachers through a study. This research will 

try to help principals and supervisors in mapping the 

prototype / teacher category to be fostered. Mapping 

teacher category is done through an analysis of two 

dimensions namely, the level of commitment and 

level of teacher abstraction in performing the task. 

2.  METHODS 

This research includes descriptive type of 

research that will describe, reveal and interpret data 

related to prototype / teacher category seen from 

commitment and abstract ability in performing task. 

Based on the data and information teachers can be 

classified according to the level of teacher prototype 

consisting of quadrant I (Dropout), quadrant II 

(Unfocus), quadrant III (Analytic), quadrant IV 

(Professional).  The research was conducted in 

elementary school of  Kecamatan Pariaman Tengah 

Kota Pariaman. 

The population of this research is elementary 

school teacher of Kecamatan Pariaman Tengah Kota 

Pariaman as many as 186 teachers spread over 20 

elementary schools in Kecamatan Pariaman Tengah  

Kota  Pariaman . The sample is determined 25% of 

the population that is 47 people and the 

determination of the sample using Proportional 

Startified Random Sampling technique. The data 

collection tool uses a questionnaire in the form of 

Likert scale and has tested its validity and reliability. 

In addition, this questionnaire was also validated by 2 

experts from the field of expertise in Psychology and 

Guidance and Counseling. Data were analyzed by 

using simple statistic ie calculate Mean (mean). 

3. RESULT AND DISCUSSION 

In this section described the results of research 

related to commitment and abstraction ability of 

teachers in performing the task. The teacher's 

commitment to this research is seen from several 

aspects: (a) Caring for the task, (b) Loyalty, (c) 

Responsibility, (d) Self-discipline, (e) Response to 

change, and (f) Self-Ability of abstraction of teacher 

in this research seen from two aspect that is ability in 

solving problem and ability in performing task. 

3.1 Teacher's Commitment in 
Implementing Task 

The results showed that in general, teachers 

already have a high commitment in performing tasks 

with an average score of 3.95. Among them there are 

2 people (4.25%) teachers who have shown a very 

high commitment with an average score of 4.70 and 

4.85. In addition, 3 (6.4%) teachers were still 

committed with an average score of 3.1, 3.3, and 3.4. 

This commitment is a key factor affecting teachers in 

work. Caladarci (1992) defines commitment to 

teachers as "Teachers' psychological attachment to 

the teaching profession". Commitment to the teacher 

will be seen from the behavior of the constants he or 

she raises in working at the same time describing his 

philosophy towards education. Furthermore Firestone 

& Rosenblum (1988) mentions "commitment result 

from the job satisfaction". In this case the highest 
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level of job satisfaction will affect teacher 

commitment. 

When viewed from the aspects of commitment 

itself, it was found that in general the teacher in 

carrying out the task has been very disciplin with an 

average score of 4.72, but still found 7 people 

(14.89%) teachers discipline is still in the high 

category. Thus the majority of teachers have 

commitments related to the time and 

rules/regulations that have been established in the 

school which is implied from his obedience in 

carrying out the task. Discipline behavior is the 

awareness and willingness of a person to comply 

with all organizational rules and social norms that 

apply (Hasibuan, 2012: 193). In connection with this 

Sutrisno (2009: 86) suggests that the discipline shows 

a condition or attitude of respect that is in the teacher 

to the rules and regulations of the school. 

Furthermore, the teacher's concern in 

performing tasks is high with an average score of 

4.03. Found 5 people among them (10.64%) already 

have a very high awareness, but there are still 6 

people (12.77%) teachers whose concern in carrying 

out the task is still lacking. Teacher's concern in 

carrying out tasks related to the effort made to 

provide services as much as possible to learners 

learners. As stated by Mart (2013) that "committed 

teachers are concerned with the development of their 

students and they profoundly struggle how to keep 

students learning". By demonstrating a high 

commitment to learning, this can be an important 

factor in motivating learners. In this case Mart (2013) 

mentions "Motivation, which is one of the leading 

factors of this educational achievement, ca be easily 

maintained by commitment". High teacher awareness 

in carrying out the tasks can have a significant impact 

on the success of learning learners. Singh & 

Billinnsgley affirmed the "low level of teachers 

'commitment reduces students' achievement". 

Teachers committed to learning do all the work they 

can to develop the potential of learners and learning 

situations to the fullest. 

Teacher loyalty is also in the high category with 

an average score of 3.64. Two teachers (4.25%) have 

high loyalty, but on the other hand found 20 people 

(42.55%) teachers who have loyalty in the category 

enough. Loyalty in this case is the attitude of teachers 

who are willing to give more attention in the form of 

energy, time, thought, and material to the school as 

an organization and community in it. Loyalty is 

associated with teacher commitment to school. 

Mowday et al. (1979) defined "commitment to school 

as teachers' belief and acceptance of the goals and 

values of the school; Teachers' efforts for adopting 

those goals and values, and their strong desire to 

keep up involvement in the school. " Teacher's 

loyalty to the school will arise if the teacher is 

committed to becoming part of the school (morale) 

and engaging in various school activities. As stated 

by Glickman (1993) that "Commitment to the 

institution in Education manifests itself in identifying 

with the school, feeling like part of the school, and 

loyalty to the school". Indicators that show teacher 

loyalty are not only related to school development 

programs. Calep (2000) explains "Variables that 

determine the level of teachers' commitment to 

school; Interaction between teachers, relationship 

between teacher and student, the quality of the work 

is done by teachers and a compatible working 

environment between teacher and school 

administration ". Providing learning services outside 

of learning hours to learners, providing collegial 

assistance in the context of improving learning, 

accepting additional assignments from the principal, 

and engaging in various school programs is evidence 

of a teacher's loyalty. Oberholster & Taylor (1999) 

affirm "point out that teachers with low levels of 

commitment are less loyal to the organization". Thus 

teachers with high loyalty to the school are willing to 

work beyond their responsibilities as teachers.  

The research data also shows that teacher 

responsibilities are in the high category with an 

average score of 4.1. Only 9 persons (19.15%) of 

teachers who have very high responsibility, and 

found 4 persons (8.51%) who still have responsibility 

on the category enough. Teaching profession is 

responsible for carrying out the tasks inherent in the 

profession of a teacher, especially working on 

various ways to create the best learning process. On 

the other hand, teachers become part of the school 

community who is responsible for taking a role in 

seeking the development of the school as an 

organization. As stated by Raymond B. Fox (1964) 

"the committed teacher recognizes his professional 

responsibilities to students, colleagues, 

administrators, parents, and community". So the level 

of responsibility of teachers in carrying out these 

tasks become an indicator of teacher professionalism 

as an educator. 

Furthermore, teachers' responsiveness to change 

is also in the high category with an average score of 

3.8. Two teachers (4.24%) were already very 

responsive to the changes, but there were still 16 

(34.04%) teachers who still had responsibilities in the 

sufficient category. Response to change is the 

attitude of teachers who are committed to always 

make improvements to the learning process. Mart 

(2013) states "a committed teacher always makes 

every effort to advance students' professional 

competence by providing them a quality learning 

environment". Improvements to teaching and 

learning situations are impossible if teachers are not 

sensitive to developments and innovations in 

education especially in learning practices. These 

developments may include new innovations in 

approaches, models, strategies, media, including 

curriculum changes. Teachers who are responsive to 

change are teachers who actively pick up information 

and new sciences, not teachers who are just waiting 

for information and knowledge to come by 
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themselves or even forced others to have. In this case 

the teacher has a positive view of the new 

innovations in education characterized by an attitude 

of openness and willingness to continue to learn and 

practice new things in the learning process it does. 

3.2 Abstraction  of Teacher Ability 

Ability of abstraction of teacher in this research 

seen from two aspect that is ability in solving 

problem and ability in performing task. The result of 

research that abstraction ability of teacher is enough 

category with average score 3.54. In detail found 19 

people (40.43%) abstraction abilities are in the high 

category and the remaining 28 people (59.57%) are 

in enough categories. Glickman in Muslim (2009) 

mentions the characteristics of teachers who have 

moderate abstractions: (a) can fix the problem, (b) be 

able to think of one or two possible answers to the 

problem, and (c) experience mental disorder through 

a comprehensive plan.   

When viewed from the aspect of the abstraction 

ability of teachers, it was found that the ability of 

teachers in solving the problem is in enough category 

with an average score of 3.55. Only 1 person (2.13%) 

teachers who have problem solving skills are very 

high, 24 people (51.06%) are in the high category, 

and the remaining 22 (46.81%) are in enough 

category. Teacher ability to perform the task, 

generally in the category enough with an average 

score of 3.53. Found 22 people (48,94%) teachers 

have the ability to perform high tasks, and the 

remaining 25 people (51.06%) have sufficient ability. 

Pidarta (2009: 144) mentions abstraction as a 

person's ability to imagine something that has been 

observed. Ability of a teacher's abstraction is seen as 

representing the level of general ability of the 

teacher. In other words, teacher abstraction is the 

ability of teachers to assemble and organize various 

knowledge, experience, and skills in solving 

problems related to the implementation of the task as 

a teacher. Abstraction in this research is related to 

teacher's cognitive ability. Spincer & Signe (1993) 

states "the cognitive competencies function as an 

intellectual version of initiative: the tasks, problems, 

opportunities, or body of knowlage". All that can be 

reflected from aspects of individual maturity in 

interacting with others and their work. In other words 

a teacher's cognitive ability will determine the level 

of effectiveness of his work. 

3.3 Teacher Prototype Analysis 

The results showed that teachers in Pariaman 

Tengah sub-district consist of two categories, namely 

unfocus teacher category and analytic teacher 

category. From the data it can be seen that there are 

21 people (44.68%) which included the category of 

teacher analytic and 26 people (55.32%) which 

belongs to unfocus teacher category. The results 

show that teachers in Pariaman Tengah sub-district 

have a lot of high commitment in performing their 

tasks, but less in abstraction ability. Thus it can be 

concluded that there are still many teachers in 

Kecamatan Pariaman Tengah which belong to 

unfocus teacher category.  

Adopting the Glickman paradigm that 

categorizes teachers into 4 quadrants based on the 

two basic abilities of teachers are abstract thinking 

and commitment in performing the task. Quadrant I 

describes a teacher who has low commitment and 

low abstraction level. The teacher in quadrant I is 

called dropout teacher or less qualified. 

Characteristics that characterize teachers in this 

quadrant are: (a) Teachers are functioning at very low 

developmental levels. (B) Teacher do not have 

awareness, knowlage or inclination to act on an issue 

... (Glickman, 2005). Can be summarized by the 

teacher in this quadrant: (a) perform tasks only to a 

minimum, (b) have little motivation to increase 

competence, (c) he can not think of improvements to 

be done, (d) satisfied performing routine tasks 

performed from day to day. In this quadrant teachers 

can be fostered by supervision approach directive 

control behaviors.  

Quadrant II is unfocused worker. Teachers in 

this quadrant have high commitment but low 

abstraction level. Characteristics, among others, have 

a high enthusiasm, energetic and full of will. But the 

ability of the teacher is less in solving the problem 

and rarely do something realistically. Further, to cite 

the opinion of Glickman (2004) in this category, 

teachers are fostered by directive informational 

behaviors approach because they show the following 

characteristics: (a) Functioning at fairly low 

developmental level. (B) Teacher does not posses the 

knowlage about an issue that the supervisor clearly 

possesses. (C) Teacher feel confuse, inexperienced, 

or is at loss for what to do.  

Qudrant III is an analytical observer. Teachers 

in this quadra have low level of commitment but high 

abstract thinking ability. Analytical Teachers are able 

to think comprehensively and systematically to a 

problem. As defined by Spencer & Signe (1993) that 

"Analitycal thingking is understanding a situation by 

breaking it into a casual way." Characteristics 

include: having a high intelligence, able to give a 

good idea of what can be done in the classroom and 

even the school as a whole. Be able to discuss issues 

and think of successful steps for implementing those 

ideas. But it does not want to provide the time, effort, 

and attention it takes to do the plan. So in this 

quadrant the proper coaching for teachers is to use 

Collaborative behaviors (Glickman, 2005). 

The last quadrant IV is a highly committed 

professional teacher and the level of abstraction is 

also high. The teacher in this quadrant is the type of 

thinker and executive. Characteristics, willing to 

continually improve their abilities, learners, and 

fellow teachers. Glickman (2005) also explained 
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teachers in this quadrant have characteristics: (a) 

Teachers are fungtioning at high developnmental 

levels. (B) Teacher possess most of the knowlage and 

expertise about the issue. (C) Teacher has full 

responsibility for carrying out the decision. (E) 

Teacher is committed to solving the problem. And 

teachers in this quadrant of coaching can be done 

with nondirective behaviors approach. 

 

4. CONCLUSION  

4.1. Conclusion 

Based on the above research results can be put 

forward some conclusions as follows: 

1. Teacher's commitment in performing tasks is 

already high. This can be seen primarily through 

the very high teacher discipline in performing the 

task. 

2. Ability of abstraction of teacher in general still in 

medium category, good ability in solving problem 

and ability in carrying out duty. 

3. Viewed from the commitment and abstraction 

abilities in general, elementary school teachers in 

Kabupaten Pariaman Tengah Kota Pariaman still 

tend to be in the category of unfocus teachers. 

 

4.2. Suggestion 

1. Elementary school teachers in Kabupaten 

Pariaman Tengah Kota Pariaman have high 

commitment, but abstraction ability is still low. It 

is therefore advisable to the principal and 

supervisor to develop a supervisory program that 

is more directed to the coaching and improvement 

of teachers abstraction abilities. 

2. Head of Education Office of Youth and Sports 

Kota Pariaman expected to develop a teacher 

coaching program in the form of the provision of 

reading material facilities that can improve 

teacher insight, especially related to the teacher as 

a teacher. 

3. Further research can be directed to research on 

teacher-based guidance category. 
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