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Abstract 

The Malaysian education system has expanded from strength to strength in the last few years. Throughout 

last decade, the system has made significant changes from the pre-school education to the higher education. 

However, the quality of Malaysian teacher has always been subjected to debate since this new millennium. 

The main focus of this study is to identify the assessment methods that have been practiced by Malaysian 

teacher training institutions during teaching practice placements. This research has adopted a qualitative 

approach, in particular, document analysis. It was done in several phases by using purposive sampling 

according to some criteria that had been established. The data analysis revealed that there were five types of 

assessment methods has been used to evaluate pre-service teachers during teaching practice in Malaysian 

teacher education. In light of the findings of the study, we recommend that teacher education in Malaysia 

should revise the methods of teaching practice assessment for pre-service teachers to stay relevant in the 

context of 21st-century education. 
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1 INTRODUCTION 

Throughout last decade, the Malaysian education 

system has made significant changes from the pre-

school education to the higher education. In 2013, the 

Ministry of Education Malaysia launched Malaysia 

Education Blueprint 2013-2025 that is targeted to 

enhance the quality of Malaysian Education that 

would be compatible with the invested budget every 

year, which includes a comprehensive transformation 

program for the system and key changes to the 

Ministry. The Malaysia Education Blueprint 2013-

2025 that has been launched is very crucial to prepare 

the Malaysian education landscape toward 

challenging 21st-century education. 

A few strategies have been implemented to 

transform teaching into the profession of choice. The 

measures taken include raising and enforcing entry 

standards into teacher training programs as well as 

improving the effectiveness of pre-service and 

continuous professional development. When these 

strategies were used, there were many discussions 

regarding the teachers’ quality. Ministry of Education 

Malaysia (2013) reported that during an observation 

done in 2011, 50% of the classes that were observed 

had been deemed as unsatisfactory. They could not 

engage the students adequately and depend solely on 

passive lecture format of content delivery through the 

teacher. Ministry of Education Malaysia (2013) also 

stated that only 63% of schools who rated themselves 

as having Good or Excellent teaching and learning 

practices while the school inspector or Jemaah Nazir 

dan Jaminan Kualiti rated only 13% of these schools 

are in the Good or Excellent teaching. 

Considering this teachers’ quality report, Ministry 

of Education has taken a few steps to counter the issue 

which includes stringent admission requirement for 

the Institute of Teacher Education intake (Ministry of 

Education Malaysia, 2014). This step is crucial in 

increasing the quality of teacher as Goh & Blake 

(2015) suggested that there is a need to change the 

teacher preparation in Malaysia to produce more 

quality teacher. However, Ministry of Higher 

Education Malaysia (2012) suggested that to generate 

the quality teacher; it involves not only proper 

selection procedures of pre-service teachers but also 

a suitable curriculum, teaching approaches and 

assessment methods inside their training programs. 
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To produce a quality teacher, there is a need to 

improve teacher clinical experience because it 

enables pre-service teachers to integrate theory and 

practice in a manner that allows them to be capable in 

making decisions to satisfy the diverse needs of their 

students (Darling-Hammond, 2014). The quality of 

Malaysian teacher has always been subjected to 

debate since this new millennium. Ministry of 

Education Malaysia has started to address this 

problem by introducing a more comprehensive 

Malaysian Education Blueprint 2013-2015 in 2013 

which includes several measures to improve the 

quality of the teacher. Some of the steps that will be 

taken to improve teacher quality are to raise the entry 

bar for teacher education program, to revamp the 

Malaysian Teacher Training Institution to world-

class standards by 2020, to enhance pathways for 

teachers for leadership, master teaching, and subject 

specialist roles and also to develop a peer-led culture 

of excellence and certification process. 

Ministry of Higher Education Malaysia (2012) 

also has suggested that to produce a quality teacher; 

we need to go through the curriculum, teaching 

approaches and assessment method rather than only 

raising the standard of entry into the teacher 

education program. Therefore, there is an urgency to 

improve teacher clinical experience, especially in 

Malaysia higher education institution as suggested by 

Goh & Blake (2015), which is to develop and situate 

teacher preparation in the schools rather than sending 

the unprepared pre-service teacher into the practicum.  

The use of teacher observation as the primary 

instrument to assess the teaching practicum has drawn 

some criticism because of the nature of the 

observation itself.  

Teacher training institution in Malaysia is 

managed by the 27 Teacher Education Institutes of 

Malaysia (IPGM) as well as public universities 

(IPTA) and private universities (IPTS) (Wong, Mohd. 

Hassan Abdullah, Rosnidar Mansor, & Syakirah 

Samsudin, 2014, p. 21). For the IPGM and public 

universities, the governance of the teacher 

preparation programs are regulated by the 

government which has been explained in the 

statement below: 

In Malaysia, two bodies, the Ministry of 

Education and public universities are given the 

responsibilities of training students to become 

prospective teachers. Teacher education 

department (TED) is responsible in handling the 

program for the Ministry of Education while in 

universities, it is offered by the Faculty of 

Education. (Zailani Jusoh, 2013, p. 865) 

During the process of teaching practice, pre-

service teachers will be more sensitive to the world of 

the real teaching profession. They always have to 

prepare for receiving any duties or instructions that 

were given by the management of the school. During 

this period also, guidance and evaluation of mentor 

teachers and institution supervisor are required by 

pre-service teachers to help them, particularly in the 

selection of the instructional method of an effective 

and efficient teaching. This guidance and evaluation 

by mentor teachers and institution supervisor are 

called as clinical supervision. However, Gallant & 

Mayer (2012) reported that there was no evidence that 

authentic forms of teacher assessment were being 

used during teaching practicum of the pre-service 

teacher in Malaysian teacher clinical experience.  The 

article has led the researchers to identify what are the 

methods of assessment for teaching practice that has 

been implemented in local teacher training 

institutions in Malaysia. 

2 METHOD 

This research adopts a qualitative approach, in 

particular, document analysis. The main research 

focus is to identify the assessment methods that have 

been practiced by Malaysian teacher training 

institutions during teaching practice placements. This 

study was done in several phases by using purposive 

sampling according to a specific document selection 

criteria that had been established at the beginning of 

this study. 

2.1 Sampling 
The participants in this study were nine local 

universities in Malaysia that offered the bachelor 

degree in education.  They were purposefully chosen 

because of their willingness to participate in this 

study and their co-operation given during this 

research. Most of the universities and teacher training 

institution that approached are willing to disclose 

their assessment documents for teaching practice for 

the pre-service teachers, but some of the institutions 

are hesitant to reveal that documents. 

The selection of the sample was established 

according to the specific selection criteria which 

were: 

i. Public local teacher training institutions 

offering bachelor degree in education 

ii. There was the practical part of the teacher 

training program that known as teaching 

practice or teaching practicum as a 

requirement to graduate in that institutions. 

The sample selection procedure was divided into 

two stages. The first one was the Selection of Teacher 

Training Institution through Malaysian Qualification 

Register (MQR) and the second was the stage of 

asking permission to acquire their teaching 
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assessment instruments. These stages were conducted 

as described below:- 

First Stage: Selection of Teacher Training 

Institutions through Malaysian Qualification 

Register (MQR) 

The selection of sample was made through Malaysian 

Qualification Register (MQR). The MQR governed 

by Malaysia Qualification Agency (MQA) serving as 

the reference point for accredited programs by MQA. 

The MQR can be assessed at 

http://www2.mqa.gov.my/mqr/. All of the programs 

that approved by the MQA are categorized in the 

MQR database according to the National Education 

Code that is assigned by the MQA. The National 

Education Code that has selected for this research is 

141 (Teaching and Training). Upon checking into the 

MQR database, 256 programs are currently offering a 

bachelor degree in education in Malaysia from 

various institutions. After applying the specific 

selection criteria that had been established earlier, 

only twelve institutions that can be included in the 

study. 

Second Phase: Asking Permission to Acquire Their 

Teaching Practice Assessment Instrument 

After all the institutions that fit into the specific 

selection criteria has been identified, a formal letter 

requesting permission to acquire their teaching 

practice assessment instrument was sent by the 

researchers to obtain their instrument for further 

analysis. Nine of the said institutions replied this 

formal request and were willing to participate in this 

study while another two of the institutions were 

reluctant to contribute their instrument and another 

one institution did not answer the letter. After the 

permission had been obtained, the researchers then 

proceeded to gather all the instruments for teaching 

practice assessment from the nine institutions that had 

agreed to participate in this study. 

2.2 Data Analysis 
The data were coded according to the type of 

assessment used to evaluate pre-service teacher 

during teaching practice. The analysis followed a 

system of skimming, reading and interpretation 

procedures that suggested by Bowen (2009). The 

process of skimming and reading was a crucial step 

towards grouping these instruments into clear and 

significant categories. Moreover, the process of 

skimming and reading enabled us to take into 

consideration all the content that is available on the 

instruments. After extensive analysis, the instruments 

were interpreted to determine what type of 

assessment these instruments collected were fallen in 

which categories of assessment. 

2.2 Trustworthiness 
To establish trustworthiness for this study, the 

researchers took three steps to ensure that this study 

is rigor and authentic. The first step of trustworthiness 

was the preparation of audit trail to document all the 

evidence from this study including the description of 

steps taken in the research from the start of the 

research project to the development and reporting of 

findings. The copy of this audit trail was kept by the 

researchers in a secure location to ensure 

confidentiality and safety of the participation in this 

study. The second measure of trustworthiness is the 

peer debriefing. The researchers consulted with a peer 

for another check outside of a designated research 

team. The peer debriefing ensures the interpretation 

of the results were unbiased and free from any 

assumption of the researchers. The last step of 

trustworthiness is member checking by employing 

ongoing consultation with participants for their 

comment on the findings. The representative from 

each institution was interviewed upon collection of 

their instrument to clarify any confusion upon 

analysis of the assessment instrument. 

3 FINDINGS AND DISCUSSION 

3.1 Findings 

This section presents the results of the study. First, it 

presents the findings of the assessment methods that 

had been used by Malaysian local teacher training 

institution to assess pre-service teacher during 

teaching practice. Then, it discusses the results related 

the methods employed to evaluate the pre-service 

teachers during teaching practice. 
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Table 1 Methods of Assessment for Teaching Practice in Malaysian Teacher Education 

No Institutions Assessment Methods Marks Percentage 

1 A 1. Classroom Observation 95% 

  2. Organization of Co-Curriculum Activities 5% 

2 B 1. Classroom Observation 90% 

  2. School Orientation Program 10% 

3 C 1. Classroom Observation 70% 

  2. School Orientation Program 10% 

  3. Reflection Journals 10% 

  4. School Observation 10% 

4 D 1. Classroom Observation 100% 

5 E 1. Classroom Observation 100% 

6 F 1. Classroom Observation 100% 

7 G 1. Classroom Observation 100% 

8 H 1. Classroom Observation 100% 

9 I 1. School Orientation Program 10% 

  2. School Observation 20% 

  3. Classroom Observation 70% 

 

Table 2 Type of Assessment Methods for Teaching 

Practice in Malaysian Teacher Education 

No. 
Assessment 

Methods 

No. of 

Institutions 
Percentage 

1. 
Classroom 

Observation 
9 100.00% 

2. 

School 

Orientation 

Program 

3 33.33% 

3. 
School 

Observation 
2 22.22% 

4. 

Organisation of 

Co-Curriculum 

Activities 

1 11.11% 

5. 
Reflection 

Journals 
1 11.11% 

3.2 Discussion 

The data analysis revealed that there were five types 

of assessment methods has been used to evaluate pre-

service teachers during their teaching practice. All 

institutions that participate in this study employed 

classroom observation as the main assessment 

methods with the percentage ranging from 70% to 

100% for this method alone. School orientation 

program was the second methods of assessment that 

was chosen to evaluate pre-service teachers during 

teaching practice with three institutions utilizing this 

method with the percentage ranging from 10% to 

20% followed by school observation (22.22%), 

organization of co-curriculum activities (11.11%) and 

reflection journal with one institution (11.11%) 

specifically using this method to evaluate their pre-

service teachers. 

3.2.1 Classroom Observation 
Classroom observation is a series of observation with 

the  provision of feedback by the supervisors on the 

classroom interactions and helps pre-service teachers 

teach more effectively (Glatthorn, 1984). Classroom 

observation is the oldest method of pre-service 

teachers assessment because it was developed in the 

1960’s and is still the most frequent method used to 

evaluate pre-service teacher during teaching practice 

(Sullivan, 1980; Yahya, Mansor, & Abdullah, 2017). 

This statement is consistent with the finding from this 

study where classroom observation has been 

employed in all participating teacher training 

institutions.  There were a lot of arguments and 

criticisms for using the classroom observation as the 

main assessment method for teaching practice. Most 

of the arguments were classroom observation was not 

an authentic assessment because pre-service teachers 

tend to alter their teaching style under the observation 

by their supervisor and the number of observation are 

not significant compared to the weeks of their 

placement in school (Kulik, 2001; Rusznyak & 

Bertram, 2015; Scriven, 1981). Despite all the 

criticisms, classroom observation is still an important 

assessment method to evaluate teaching practice, but 

it was over utilized as an assessment technique. 

Although it is sometimes argued that mentor teachers 

and institution supervisors unable to make 

appropriate and dependable assessment judgments 

from observations of students in natural settings, 

there were several rebuttals that can be concluded to 

improve classroom observation (Maxwell, 2001). 
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3.2.2. School Orientation Program 
School orientation program or teacher school 

experience is a component that introduces pre-service 

teacher to the schools where they will undergo the 

teaching practice. Most of the renowned universities 

in the world separate this program from teaching 

practice (Wong et al., 2014). According to the data in 

table 2, three universities still incorporate school 

orientation program with their teaching practice while 

the other universities had already omitted this 

program from their structure or separated school 

orientation program into the previous semester ahead 

of the teaching practice. The element of the school 

orientation program was only complementing the 

teaching practice, and the inclusion of this program is 

not appropriate due to different objectives of these 

two courses. The main objective of the teaching 

practice is to integrate the theory into practice and to 

blend into the teaching profession (Darling-

Hammond, 2014) while the school orientation 

program aims to indulge the pre-service teachers in 

real-life experiences of the schools through 

observation, inquiry and practices. 

3.2.3. School Observation 
The school observation is very imperative to provide 

a balanced evaluation towards the pre-service 

teacher's performance in the school where they were 

placed in teaching practice. The elements that were 

gauged in the school observation include the attitude 

of pre-service teachers, their attendance to the school, 

the skills that they demonstrated outside the 

classroom, their discipline and also their involvement 

in the school community and activities. There were 

two institutions (22.22%) which prepared specific 

instruments to evaluate their pre-service teachers 

during the teaching practice. This instrument, 

however, was different from what their mentor 

teachers used to grade them because the mentor 

teachers were only focusing on the classroom 

observation. The use of school observation 

instrument is consistent with a suggestion from Merç 

(2015) that punctuality and attendance are critical 

factors during teaching practice and these elements 

must be evaluated for the final grade in teaching 

practice. Al-malki & Weir (2014) further added that 

professional engagement, social, professional 

relationships in and outside schools also should be 

integrated into the assessment criteria for the pre-

service teacher during teaching practice. 

3.2.4. Organization of Co-Curriculum 
Activities 

Apart from school observation, there was also an 

institution (11.11%) which specifically developed an 

instrument to evaluate the organization of co-

curriculum activities undertaken by their pre-service 

teachers during the teaching practice. The co-

curriculum elements being evaluated included 

uniformed group, clubs and societies, sports and 

games as well as extra-curricular. Even though only 

one institution that formulated specific instrument for 

co-curriculum activities, most of other institutions 

had included these elements into classroom 

observation instrument. This situation might disrupt 

the purpose of evaluating classroom teaching with 

other elements that more separated from the 

classroom teaching. The inclusion of co-curriculum 

activity as an element of the assessment is related to 

the suggestion made by Darling-Hammond & Snyder 

(2000) which required that multiple sources of 

evidence be collected over time and in diverse 

contexts to evaluate pre-service teacher during 

teaching practice. However, the inclusion of 

organization in co-curriculum activities are mainly 

based on the aspect of teacher profession itself 

because there was no literature found that suggested 

the inclusion of co-curriculum elements. 

3.2.5. Reflection Journals 
The last method of teaching practice assessment 

method in Malaysian teacher education is the 

reflection journals. Reflection journals is a learning 

tool that highlights the role of self-reflection in pre-

service teachers’ learning (Lew & Schmidt, 2011). 

Self-reflection or self-assessment is the element that 

plays a vital impact on the pre-service teacher 

development. Keeping a reflection journal 

encourages them to foster their reflective thinking , 

and, thus, should be added into the assessment of a 

teaching practice (Al-malki & Weir, 2014; Danielson, 

2014; Newby, 2012; Queensland College of 

Teachers, 2012). Most teacher training institutions in 

Malaysia had added the reflection part in their 

classroom observation which enables the pre-service 

teachers to reflect their teaching performance for that 

particular lesson. However, the reflection section in 

the classroom observation is still insufficient and 

focuses on the specific teaching event only while the 

reflection journals enable the pre-service teachers to 

promote self-reflection and to learn amongst them. 

One institution (11.11%) in this study assessed their 

pre-service teachers using reflection journals during 

the teaching practice. 

4 CONCLUSIONS 

Based on the findings of this study, it can be 

concluded that there were multiple types of 

assessment method that had been used to assess pre-
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service teacher during the teaching practice in 

Malaysian teacher education. The use of classroom 

observation in Malaysian teacher education is 

extensive and all of the institutions participating in 

this study has utilized this method as a primary 

instrument while the majority of the institutions used 

classroom observation as the sole method to assess 

their pre-service teachers during the teaching 

practice.  

Moreover, this finding suggested that there was 

no evidence of using authentic assessment such as 

portfolio assessment, cases, an exhibition of 

performances or problem-based inquiries in the 

assessment of pre-service teacher during teaching 

practice by the participating institutions. However, 

the definitions of authentic assessment can be taken 

extensively to consider another type of assessment 

methods that exist in the Malaysian teacher education 

such as reflection journals, organization of co-

curriculum activities as well as school observation 

because these methods are also authentic and can 

represent the real scenario during the teaching 

practice. 

In light of the findings of the study, we 

recommend that teacher education in Malaysia should 

revise the methods of teaching practice assessment 

for pre-service teachers to stay relevant with the 21st-

century education. Many authentic assessments can 

be utilized that enable them to be more equipped with 

the relevant skills and knowledge that they need to be 

gained. Finally, we recommend that further research 

should be conducted to investigate the assessment 

methods during teaching practice to improve the pre-

service teachers’ performance in the future. 
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