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Abstract 

Economic education in the field of finance is very important to do from early childhood as 

such education will be useful in adulthood. This research was conducted at SD Negeri 

Sumbersari II, in the Lowokwaru district of Malang city. The research subjects are teachers, 

students and parents of students. The purpose of this study to discover how the motivation of 

students in saving can be developed. The type of research is qualitative, data retrieval is done 

by observation, FGD, and in-depth interview. Data analysis is done in three steps: data 

reduction, presentation of data, and report. Triangulation of sources is necessary to obtain the 

validity of research data. The results show that, by playing simulations and games, students 

are motivated to set aside some of their allowance for savings. Parents play a role too, by 

introducing the real and contextual world of Banks to their children, they can help motivate 

children to understand the economic values, especially financial management. Students can 

consume based on need, not desire. It is recommended to parents to improve their children’s 

economic education, so that they have the skills to manage their finances in the future. 
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Introduction 

Economic education in early childhood is very important. As knowledge acquired at an early age is 

memorable and is always inherent in a child’s life, financial lessons in primary and middle school-aged 

children will provide a good foundation for establishing a vital economic understanding, which in turn 

will help them manage their finances well and avoid debt problems, bankruptcies, etc. (Greenspan, 2003). 

It is to be noted that economic education for children conducted in the family should pay attention to 

the characteristics of the children and must be tailored to the child's mental condition in order to create a 

fun learning atmosphere. Economic education, especially in ways of managing money, is very beneficial 

to children, who, in their later adult years will in turn be responsible in using their income and will be 

cautious in spending their money. (Lermitte & Merrit, 2004). Early knowledge of good financial 

management will be very useful for financial management in adulthood. This is, as Curto, 2009 states, 

that wrong financial decisions in youth are often expensive in old age. So the skills to manage good 

finances in an early age, will have results in the future. At old age, they will avoid debt problems when 

they have good skills in managing money. In educating children, parents are expected not to give much 

concessions to children, in the sense of not spoiling children, because spoiling children will damage their 

future (Lawrence, 2003). Children should be given responsibility to manage their allowance. Even though 

parents are able to provide excess pocket money, children should be given pocket money that are 

adjusted to their age and needs as this will later influence the habits of children in spending their pocket 

money. 
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Economic education, especially in finance management for elementary school age children can be 

done in various ways according to the conditions of the children, and can be done at home or at school. 

Economic education, in this case saving, is highly recommended by the government to be given to 

children from an early age. Lermitte and Merrit (2004) state that when a child is five or six years of age, it 

is time for parents to introduce them to the world of money, from the simplest, the value of money (when 

the child is familiar with the numbers), then introducing to the child that they need money to buy 

necessities. It is at this point that the parents' role is required, to provide responsibility to children in 

financial management. Besides that, children should be given the trust and responsibility to manage the 

allowance that has been given to them. Parents need to give children the freedom to manage their pocket 

money, but as parents they still need to guard the children in using their allowance. Honesty in the use of 

finances needs to be emphasized. In the case of saving, parents are expected to set an example for 

children to set aside some of their income for savings, it does not matter how much. Whenever possible 

they should take the children to the Bank when they save. Learning directly from parents will be easy for 

children to follow due to the child's habit to imitate what his parents do. One method of economic 

education in the family is by "role model", with parents acting as role models for their children. 

A contextual approach is necessary for economic education in the family as this approach can assist 

students in understanding the learning materials. According to Dewey, in essence students will learn well 

if what they learn relates to what they know. Furthermore, the learning process will be productive if the 

students are actively involved in learning (Nurhadi, 2004: 8). That is, students will learn well and learning 

will be productive if the students can relate to what they are learning and are active in the learning.  

Learning to save can be done through simulation and games, which can be done by teachers at school. 

The role of teachers in this case is necessary, because it is often the case that children will be obedient to 

their teacher first and then to their parents. Thus, the use of simulation and games is suitable to motivate 

children to save. Interests to save can come from within the students or from without. Simulation and 

games will make children understand quickly how saving can be done. This will encourage students to 

save, which in turn will enable students to live frugally. Many research has shown that simulation and 

games on learning will encourage students to improve their learning activities. For example, the research 

conducted by Mark.K. (2011) on the benefits of learning using games and simulations to improve student 

performance in learning. The simulation method is also very useful because by using this method, 

students are actively involved in the learning so that they can easily absorb and understand the learning 

materials. This is in line with research conducted by Bulama (2016), which stated that the method of 

simulation is very effective in improving student performance on doing tasks compared with the lecture 

method which does not provide students with opportunities to participate in learning. The simulation 

method, on the other hand, provides opportunities for students to participate in the lesson. It also 

complies with the demands of curriculum 13, which requires students to be active in learning. 

Implementation of simulation and games in learning can help students easily absorb the learning 

materials, quickly understand, and ultimately help them get good learning achievements. Simulation and 

games in learning is a model that is easy to implement and is easily understood by students. Jindra (2017) 

observed in their research that simulation and games is an effective tool for learning as it can be used to 

simulate economic phenomena that occur today. This simulation game can also be called experiential 

learning. With students’ increasing experience, the simulation game can run smoothly, which in turn can 

help students absorb and understand the learning materials.   

The low motivation in children to save is a problem that must be overcome because it will impact on 

his life as adults later. When a child cannot manage finances from childhood then it is possible when 

adults will be difficult in the management of finances, may be debilitated or even went bankrupt. From 

the description above can be seen that the purpose of this study to discover how the motivation of 

students in saving can be developed. This study looks at the importance of the role of parents in 

developed the motivation of saving in the management of early childhood. The role of parents in 
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economic education in families collaborated with learning in the classroom through contextual learning is 

very easy for children to understand the importance of saving and priority scale in financial 

management. Considering the importance of these objectives it is necessary to conduct research with the 

title “Teachers and Parents Collaboration to instill economic values through simulation and context-

based games to develop interests in saving among students at SD Sumbersari III Malang”. 
 

Methods 

This research is qualitative research, which is set to describe phenomena that exist in children at SDN 

II Sumbersari with regards to their saving activity. The subject of research were students, parents and 

teachers. Determination of informants was done by purposive sampling after discussion with the 

teachers. The informants are made up of 18 children, who are from 3rd (6 students), 4th (4 students) and 

5th grade (8 students). The data were collected by observations, FGD, and interviews. Observations were 

made prior to the study, to observe the behavior of students in managing their allowances, judging by the 

way they bought food in the school canteen. FGDs were conducted to obtain data on the economic 

education of children in their family, in which data is obtained from the parents. Then, we obtain from 

the teachers, data related to the use of simulation games in learning. Interviews are used to obtain data 

about the amount of allowance and its management. Data analysis is done by first sorting the data as 

needed according to the research objectives. Then, data is presented and reported. Triangulation of 

resources is done to obtain the validity of the research data. 

 

Results and Discussion 

Results of FGD Implementation  

After parents carry out the FGD during routine student guardian meeting at the end of each school 

year, the parent is obliged to give encouragement to the child to set aside his allowance for saving. The 

amount of allowance received by children varies, ranging from IDR2000.00 to IDR10.000,00, which is 

based on the child’s need. From the FGD results, we obtained data that parents provide their children 

with pocket money depending on the children needs each day. If there is a need for extra pocket money 

outside the usual daily needs, then parents will add extra pocket money as needed. Of the 18 children the 

amount of allowance they receive can be seen from the table below. 

 

Table 1 Students allowance 

No Allowance 

 

Number of 

Student 

% 

1. IDR2.000,00 - IDR3.600,00  4 23% 

2. IDR3.600,00 - IDR5.200,00  9 50% 

3. IDR5.200,00 - IDR6.800,00 1 5% 

4. IDR6.800,00 - IDR8.400,00 3 17% 

5. IDR8.400,00 - IDR10.000,00 1 5% 

  

From the table above we can see that there are 4 children who get an allowance of between 

IDR2.000,00 to IDR 3,600,00 (23%). A total of 9 children or 50% of the children receive an allowance of 

between IDR 3,600,00 to IDR 5,200. Students who earn an allowance between IDR 5,200.00 to IDR 6,800.00 

are 5% or just one student. There are 17% of students who receive an allowance of between IDR 6,800.00 

to IDR 8,400.00, and 1 student or 5% of students who receive an allowance of between IDR 8,400.00 to 

IDR 10.000,00. 
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Implementation of Game and Simulation 

To increase student saving interest is done one of them by simulation of saving to classroom teacher, 

then when reaching minimum amount IDR 50,000, - then the students will be invited to bank to open 

account by using identity card (KTP) of each parent. From the allowance received by each child, we 

observe variation on the amount of their savings. However, the amount of allowance received by 

students does not affect the amount of their savings. This means that it is not always the case that the 

highest amount allowance will result in the highest amount of saving. This can be seen in table 2 below. 

 

Table 2: Students Saving 

No Saving amount Number of 

Students 

% 

 

1. IDR500,00 - IDR 1.400,00  6 33% 

2. IDR1.400,00 - IDR2.300,00 5 28% 

3. IDR2.300,00 - IDR3.200,00 2 11% 

4. IDR3.200,00 - IDR4.100,00 2 11% 

5. IDR4.100,00 - IDR5.000,00 3 17% 

 

Table 2 shows that all students save from the allowance they receive. The urge to set aside some of the 

allowance for savings comes mostly from the students themselves. Of the 18 students, as many as 14 

people save because of their own desire after they play the simulation games in class. While 3 people save 

because of the advice of their parents, and one student saves because of the advice of his brother. 

The drive to save from students’ own desires are huge, this is because the students feel that saving can 

help them when they need extra money or when there is an additional need. Student motivation comes 

after they play simulations and games in school. They play roles as if they were in the bank. For them, 

playing is fun. Therefore, they are very enthusiastic when they play the simulation of "saving" at the 

Bank. Similarly, children who often came with their parents to save money at the bank are motivated to 

save money as well. Thus, learning with contextual approach helps students quickly understand the 

learning materials because when learning relates to real life, the learning materials will be easily absorbed 

and understood by students. This is also in accordance with the opinion of Nurhadi (2004) and Kasihani 

(2002) which stated that students will learn well and productively when they know firsthand what they 

will learn and when they are given the opportunity to participate in learning. Learning with contextual 

approach in principle helps teachers to relate the learning materials with the students’ real life 

circumstances. Similarly, as Johnson pointed out, students will learn well when the materials are related 

to what they know and are familiar with. In turn, this will result in a productive learning process as 

students are actively involved in the learning. Ultimately, the materials delivered will be easily accepted 

and understood by the students, who will follow up with what they are learning in class in their real life. 

Games are useful to motivate children to save. This is because children realize that they have to set aside 

some of their allowance to save money for later even though they are given the freedom to spend their 

pocket money in the simulation game. 

 From what we observed, although children are very enthusiastic to make a purchase, they can control 

themselves and not getting overly intent in spending their pocket money. This is evidence that economic 

education, especially in the management of allowance through context-based games in elementary school 

children can motivate children to save. Saving activities that are done since an early age (no matter how 

much) can greatly influence the child’s later life. This is in accordance with the opinion of Lermitte and 

Merrit. (2004) as well as Curte (2009) which stated that an early knowledge of good financial management 

will have an effect on adulthood. Children should be familiarized with the use of their allowance since 

childhood as these habits will be carried well into the future (Lawrence, 2003). 
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Conclusions 

Collaboration of teachers and parents in instilling economic values especially through context-based 

simulation and games for financial management can motivate children to save. Children can be 

motivated to save even without direct encouragement of their parents or teachers. The amount of 

allowance is not an obstacle to save, which means that although the pocket money they receive might be 

small, the children are still able to set aside some of their allowance to save. We also recommend parents 

to provide context-based financial management to their children by giving real life examples to their 

children as parents are role models to their children.  
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