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Abstract — The relevance of the study is caused by the need
to improve the theoretical and practical training of social
workers. In the process of global changes of modern society,
the social problems have become aggravated, the solution of
which is directly related to the development of social work and
the professional training of competent specialists.

The purpose of the paper is to rationalize the possibility of
improving professional training on the basis of the subject-
activity and contextual approaches. These approaches allow
ensuring the formation of qualitative characteristics of a
specialist adequate to the current conditions of professional
activity.

As the research methods, the following methods were used:
a content analysis, a questionnaire survey of 234 respondents.

The self-evaluation of their professional knowledge and
skills is characterized and the readiness of social workers for
training is analyzed. The possibility of improving vocational
education on the basis of their educational needs is argued.

Taking into account professional difficulties and
educational needs of social workers, educational and
methodological guideline was developed and implemented,
including teaching and methodological aids, and tasks that
contribute to the formation of general cultural and
professional competencies among future social workers and
specialists already working in social protection organizations.

Keywords — social worker, educational needs, professional
difficulties, readiness to professional activities, subject-activity
approach, contextual approach.

. INTRODUCTION

The formation of the system of social services for the
population, the existence and emergence of new types of
social protection institutions, that provide various social
services, are the most important guarantees for improving
the quality of life of various categories of people.

It is obvious that those who work in these institutions
must have the appropriate education, skills and practices to
provide social assistance, communicate with people and act
according to professional and ethical standards.

The professionalism of a social worker is manifested in
the continuous maintenance of high-level academic
knowledge, skills to work with people and play many roles.

The purpose of the paper is to substantiate the possibility
of improving professional training on the basis of the
subject-activity ~ and  contextual  approaches  and
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characterizing the educational and methodological guideline
for the vocational training of social workers.

Tasks:

1. To identify the professional difficulties of social
workers;

2. To study the educational needs and the social
workers’ level of mastering professional knowledge and
skills;

3. To study the opinions of employers on the level of
professional readiness of bachelors and masters for
professional work;

4. To describe the content of educational and
methodological guideline for vocational training of social
workers.

The analysis of the literature testifies that the problem of
professional education is based on a wide range of academic
developments by scholars in the field of education: the
issues connected with the prospects of research in the field
of social work are disclosed [1]; readiness for professional
activity [2; 3] and its evaluation [4] are studied. The analysis
of professional values [5] and professional skills of social
workers is presented [6; 7].

Il. MATERIALS AND METHODS

To identify the educational needs and professional
expectations and to study the level of proficiency and skills,
a survey of 234 respondents was conducted [8]: employers
(heads of social service organizations), students of the
faculty of retraining and vocational training of the
Kemerovo State University (future social workers and
specialists working in social protection organizations). As
the methods of research, a questionnaire survey and a
content analysis of the specialists’ professional standards in
the social sphere were used.

1. RESULTS AND DISCUSSION

The analysis of the questionnaires made it possible to
conclude that at the time of the survey, about 50% of social
workers did not have any training for seven or more years.
Only 1% of respondents have the education in the “Social
Work” speciality. The rest came to the system of social
protection of the population from the sphere of education,
services, industries, or having an only basic general
education.

The factors that influenced the choice and change of
profession, as shown by the results of the study, are diverse.
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First of all, for the majority of respondents (77%) this was
the only opportunity to find a job in the current economic
situation. For 61.5% of respondents, the fact that the job
gives an opportunity to get satisfaction from the results of
work was of great importance when choosing a profession.
Many people, in the choice of profession, take into account
the possibility of communicating with a wide range of
people (54%), the opportunity to use professional
knowledge and skills outside work (38%), to realize oneself
(69%), to move up the career ladder (53%). But at the same
time, respondents note that the profession of a social worker
is not prestigious enough (31%). Work in social protection
organizations, according to respondents, does not contribute
to professional development (45%) and personal growth
(54%). And these reasons may have an effect on job
satisfaction.

The next stage of this study was the study of self-
assessment of the availability of necessary professional
knowledge and skills. The presented list of professional
knowledge and skills was compiled taking into account 2
separate professional standards and job responsibilities of
the specialists in social work and actual social workers.

The results of the distribution of the professional
knowledge level among respondents are presented in Table
1.

TABLE I. THE LEVEL OF EXPRESSING PROFESSIONAL KNOWLEDGE
AMONG WORKERS OF SOCIAL SERVICE ORGANIZATIONS
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Level of expressing professional
knowledge

Professional knowledge

2 (15%) 10 (77%) 2 (15%) 12. Knowledge of
psychological, social, medical
characteristics of the individual
and various groups of the
population  receiving  social

services

1 (8%) 6 (46%) 7 (54%) 13. Knowledge of regulations
(acts) in the field of social
protection of the population,

social services

4 (31%) 7 (54%) 3 (23%) 14. Knowledge of the specifics
of social problems and the
needs of different groups of the

population

3 (23%) 6 (46%) 5 (38%) 15. Knowledge of the
theoretical basis of social work:
basic  concepts,  principles,

patterns, methods of social work

2 (15%) 9 (69%) 3 (23%) 16. Knowledge of the
professional roles of the social
worker, the requirements for
them and the functions

corresponding to these roles

8 (61.5%) 5 (38%) 17. Knowledge of qualification
requirements, job
responsibilities,  requirements
for the positions of social

workers

1 (8%)

Level of expressing professional
knowledge

Professional knowledge

2 (15%) 9 (69%) 3 (23%) 18. Knowledge of the essence
of the contents, tools, methods
of the technology of social work
in various spheres of life and
with different categories of the

population

) @ 3
Low Average High

5 (38%) 8 (61.5%) 1 (8%) 1. Knowledge of the content
and features of conducting
social forecasting and designing

in social work

2 (15%) 9 (69%) 2 (15%) 19. Knowledge of professional

and ethical norms (principles) of
professional activity

8 (61.5%) 1 (8%) 20. Knowledge of the economic

basis of social work

4 (31%)

5 (38%) 8 (61.5%) 1 (8%) 2. Knowledge of the object
and the subject, the patterns, the
basic  models of social

diagnostics in social work

4 (31%) 7 (54%) 2 (15%) 21. Knowledge of methods of

social and pedagogical work in
social institutions

7 (54%) 6 (46%) 1 (8%) 22. Knowledge of methods of

correction work

3 (23%) 8 (61.5%) 3 (23%) 3. Knowledge of the essence

and basic principles of state
social policy

2 (15%) 10 (77%) 2 (15%) 23. Knowledge of methods of

conducting rehabilitation work

4 (31%) 7 (54%) 3 (23%) 4. Knowledge of the main

directions, functions, the
structure of social services

3 (23%) 11 (85%) 0 24. Knowledge of medical and
social basics in social work,
knowledge of human

physiology

2 (15%) 6 (46%) 6 (46%) 5. Knowledge of social policy

regarding the family, the elderly
and the disabled

1 (8%) 8 (61,5%) 5 (38%) 6. Knowledge of the
regulations, rules, the directions,
goals and the content of social

work in organizations

1 (8%) 3 (23%) 10 (77%) | 25. Knowledge of the features
of the workplace (working
conditions, facilities, working

schedule, HSE requirements)

4 (31%) 8 (61,5%) 2 (15%) 7. Knowledge of the content,
forms and methods  of
organization and management

in social work

4 (31%) 7 (54%) 3 (23%) 8. Knowledge of providing

social and medical assistance

1 (8%) 12 (92%) 1 (8%) 9. Knowledge of the basic

concepts, forms and methods of
consulting in social work

4 (31%) 8 (61.5%) 2 (15%) 10. Knowledge of the features
of communication in social
work, related requirements,
establishing relationships with
all participants in the assistance

process

0 8 (61.5%) 6 (46%) 11. Knowledge  of

professional problems

solving
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Carefully analyzing the answers, it is possible to
distinguish the educational needs of social workers: they are
experiencing a need for knowledge and skills in conducting
social forecasting and designing, developing social
programs. They need to improve their communication skills,
as well as the skills in providing socio-medical, socio-
psychological and social-pedagogical services; noting a lack
of knowledge and skills in academic and methodological
support of social services, a lack of managerial skills.

Managerial skills play a special, systematizing role in
the activities of a specialist, no matter what position he or
she is working at. Therefore, the achievement of a high level
of managerial culture is not only a basis for the further
professional development of a specialist but an
indispensable condition for the development of the entire
social service system.
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Managerial competence of a specialist assumes a certain
level of managerial experience, the existence of a system of
beliefs and value orientations, and the possession of
methods of managerial activity. The tasks of this research
were to identify the most and least significant managerial
competencies, according to employers, and to study the
employers’ opinions on the level of graduates’ professional
readiness.

To determine the managerial competencies, a content
analysis of the professional standards of specialists in the
social sphere was used. As a result, the questionnaire
developed for employers included 20 competencies, the
significance of which was to be assessed on a ten-point
scale:

ability to apply knowledge in practice;
e teamwork;

o leadership ability;

o ability to improve the quality of service;

e ability to do consulting and preventive work in the
social sphere;

e ability to establish business contacts with specialists
from different services and organizations;

o willingness to demonstrate a humanistic approach to
people;

e ability to purposefully and effectively implement
modern technologies of social work;

e computer skills;
e ability to organize and plan;

o ability to develop social projects to implement
various areas of social policy;

o readiness for effective communication when
organizing work on the social protection of the
population;

e ability to prevent professional burnout;

ability to oral statements;
e ability to perform work full of diversity;
o ability to win the trust of clients and colleagues;

e ability to resolve conflicts and

disagreement;

mitigate

e readiness to be engaged in organizational and social
planning;

o reliability and responsibility, adequate response to
socio-economic changes in the society;

o ability to generate new ideas (creativity).

The obtained results concerning students’ possession of
management competencies are shown in Figure 1.
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Fig. 1. Evaluation of the managerial competencies of bachelors and
masters by employers

As a result of the survey of employers, the most
significant managerial competencies of bachelors and
masters were identified:

o ability to improve the quality of service;

e computer skills;

o ability to prevent professional burnout;
conflicts and

e ability to resolve

discrepancies;

mitigate

o reliability and responsibility;
e ability to generate new ideas (creativity).

Shkaratan adheres to this point of view [9, p. 31-39],
highlighting the list of qualities that an employee needs to
implement effective management solutions:

e readiness for continuous innovation;

e preparedness for and

information;

processing evaluating

e ability to navigate in extreme situations, make non-
standard decisions, analyze emerging problems;

o readiness to combine personal and group interests,
establish contacts within the group;

e initiative, business acumen;
e inclusion in the system of continuing education;
o professional, qualification, territorial mobility.

From the above graph, it can be seen that the average
score for assessing the knowledge level of a master (9.53) is
higher than that of a bachelor (8.75). In this regard, one can
reasonably conclude that, according to the employers, the
level of professional training of a master is higher than that
of a bachelor. The masters, in contrast to the bachelors, in
addition to these competencies, also received the highest
score in such competencies as:

o ability to apply knowledge in practice;

e ability to do consulting and preventive work in the
social sphere;

o ability to establish business contacts with specialists
of different services and organizations;

e readiness to demonstrate a humanistic approach to
people;
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o ability to purposefully and effectively implement
modern technologies of social work;

o ability to organize and plan;

e ability to develop social projects to implement
various areas of social policy;

o ability to be responsible;

e adequate response to socio-economic changes in
society.

Consequently, in the opinion of employers, a master
must manage practically all the proposed competencies in
perfection, although a bachelor's degree is also quite high in
the following competencies:

o ability to apply knowledge in practice — 9 points;

e ability to do consulting and preventive work in the
social sphere — 8.5 points;

o ability to establish business contacts with specialists
of different services and organizations — 8.5 points;

o readiness to demonstrate a humanistic approach to
people — 9 points.

It should also be noted that such competence as the
ability to become a leader is assessed very low — 1.3 points,
both for masters and for bachelors.

Thus, one can talk about the contradiction that has
developed at the present time. The processes of
modernization of the social sphere require specialists to
perform functions that they are not ready to fulfil due to the
lack of practical skills and experience, but rather little
theoretical preparation. As a consequence, the insufficient
professionalism of specialists directly affects the operational
effectiveness of the entire institution. The situation can be
solved by improving the skills of specialists in social service
organizations for the population.

The results of the research show that the need for
professional development is conditioned by: 1) the lack of
professional education among specialists; 2) expansion of
the types of activity of social workers (work with the
elderly, problem children, in the education system, in the
penitentiary system, etc.); 3) development of theory and
practice of social work and social pedagogy; 4) opportunity
to study and adopt the foreign experience of social work.

The main purpose of training is to create in the course of
professional vocational training the conditions for the
acquisition of new professional human opportunities based
on education and work experience available.

The study of the opinions of employers, professional
difficulties and educational needs of practising social
workers makes it possible to improve the process of
professional training of students.

In pedagogical theory and practice, a sufficient number
of approaches to the organization of the educational process
have been developed. The subject-activity and contextual
approaches will ensure both the improvement of vocational
training of students and upgrading the skills of social
workers. The subject-activity approach enables to
emphasize the importance of continuous professional and
personal development, to form the professional competence
of experts in accordance with professional assignments via
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accumulation in the transition to the next educational level
of qualities, abilities, skills, compliant with the professional
standards, leading to a qualitative change in their
development [10; 11; 12].

Intensively used in recent times, the contextual approach
significantly changes the emphasis in the field of
professional training of specialists. The contextual approach
in the system of vocational education contributes to the
professional and social training of specialists since it
involves the implementation of the learning process in the
context of future professional activities.

In many studies, domestic and foreign scientists [13; 14;
15; 16; 17; 18] refer to the successful results of contextual
learning. The main idea of contextual learning is modelling
in the forms of students’ academic activities of real
production links and relationships. It enables to bridge the
gap between professional training and real production
activities.

On the basis of these approaches, educational and
methodological support was developed and implemented in
the educational process of the Socio-psychological Institute
of the Kemerovo State University [10; 11; 12; 19]. The
teaching and methodological guideline is a combination of
tools that contribute to the formation of professional
competence of the future social workers. The tools of
educational and methodological support are the teaching and
methodological program, working programs and teaching
materials for particular disciplines. With the help of the
proposed training and methodological support, including
technological maps, textbooks on disciplines, a program
developed for organizing students' work experience and
educational and methodological recommendations for
conducting seminars (content and recommendations for
business and role games, situation analysis, development of
social projects, characteristics of teaching methods), it is
possible to improve the organization of the process of
mastering theoretical knowledge and the formation of
professional skills. Educational and methodological support
is aimed at interiorization by students of cultural and
environmental external factors of self-development into
personal, improvement of the interaction of the parties to the
educational process of the university with the external social
environment (students, teachers, heads of practices).

Case studies, one of the options for modelling future
professional activity, are the part of the teaching and
methodological guideline. The situation is a combination of
facts and data that determine a particular phenomenon. The
merits of this method include the possibility of active
participation of students in decision-making, openly
expressing their opinions on various ways of solving various
problems, developing skills to establish business and
professional contacts, making collective decisions, and
eliminating conflicts, which will help to shape the
competencies of the future specialists [7; 20; 21;22; 23; 24].

The “Method of correspondence™ and case studies are
applied in studying such a discipline as "Legal provision of
social work". The ability to analyze regulations, to correlate
the norms of various legal sources are formed when solving
practical and theoretical problems. The purpose of the "
method of correspondence” is to develop the skills of a
systemic vision of a problem or a situation: on the basis of
disparate information reflected in different documents,
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trainees should compile an integrated view of a situation or
a problem.

IVV. CONCLUSION

The task of raising the level of skills of social workers is
to help students competently integrate knowledge, values
and skills of the profession in their practical activities.

Proceeding from the multifunctionality of the
professional activity of social workers, it is important to pay
attention to the implementation of educational and
methodological guidelines, which is understood as the
professional activity of the teacher, aimed at creating social
and pedagogical conditions for the successful training and
personal development of specialists that promote good

quality implementation of educational programs in
accordance with the requirements of federal state
educational standards, professional standards, labour

market, educational difficulties, needs, and typical tasks of
professional activity.
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