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Abstract—The ability of university students from 

Indonesian Language and Art Education Department in 

Poem Appreciation has not been optimum yet. The 

teaching and learning process was lecturer-centered 

that did not involve the students actively inside. 

Consequently, many of them were bored and paid less 

attention to the lecturer’s explanation. For this reason, 

an inquiry-based learning model is proposed as it 

belongs to an innovative learning model which is 

student-centered and can activate students in the 

learning process.  This research was classroom Action 

Research conducted in two cycles. Each cycle consists of 

planning, acting, observing, and reflecting. The research 

result showed that an inquiry-based learning model 

could improve the ability of students in Poem 

Appreciation. Besides, the observation results also 

indicated that by inquiry learning model, the students 

became more active and autonomous in learning. 

(Abstract) 

Keywords—inquiry-based learning, Poem 

Appreciation (key words) 

INTRODUCTION  

The teaching of poem at the Department of 

Indonesian Language and Art Education is delivered 

by the course of Poem Appreciation and Creative 

Writing. This research was focused on the teaching of 

Poem Appreciation to the fourth semester students in 

the academic year 2015/2016 at the Department of 

Indonesian Language and Art of Widya Dharma 

University in Klaten. So far, the teaching of Poem 

Appreciation has been lecturer-centered in which 

most of lecturers explain the teaching materials 

directly through expository method. Consequently, 

the students became inactive and less passionate to 

the learning process. Students were not involved 

actively in the learning activity (Sukini, et.al. 2016). 

This kind of learning has not optimized the student’s 

ability in appreciating poem yet. Besides, it has not 

met the government requirement  stated in the 

Minister Regulation of Research and Technology for 

Higher Education  No. 44 in 2015  article 11 verse  1 

regarding student-centered learning as the 

characteristics of learning process in every study 

program yet. Therefore, the teaching of Poem 

Appreciation must apply student-centered innovative 

learning by inquiry learning model.  

Inquiry-based learning (heuristic) refers to a series 

of learning activity emphasizing on the process of 

thinking critically and analytically to seek and find 

out answers of problems questioned (Sanjaya, 

2006:196). This learning model assumes that human 

has his own encouragement to find his knowledge 

since he was born. Curiosity about natural condition 

belongs to human destiny since his birth. Human 

wants to recognize everything through the senses of 

tasting, listening, looking, etc. since his childhood. 

Even until someone is adult, his curiosity together 

with brain and mind will keep developing. 

Knowledge of human will be meaningful if it is based 

on his curiosity. For this reason, inquiry learning is 

developed.  

Inquiry-based learning places students as active 

and autonomous learners who are responsible for 

their learning. Learning materials are not given 

directly through expository method but they are 

sought and found by students during their learning 

process. Thus, inquiry-based learning requires self-

regulating competence. This characteristic is in line 

with psychological condition of students who want to 

get more knowledge in challenging situation 

(Harsono and Dwiyanto, 2005:2). By inquiry learning 

model, students become active in learning as they are 
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demanded to seek and find their knowledge to reach 

the learning objectives.  

Inquiry learning has three types of learning 

activities as follows: (1) rational activity, (2) 

experimental activity, and (3) discovery activity. 

Rational activity is initiated by making generalization 

through giving questions and reinforcement. In the 

experimental activity, learners test the validity of 

certain hypotheses, while in the discovery activity, 

learners explore a concept directly through three 

phases i.e. learning cycle, guided inquiry, and pure 

inquiry (Barman and Kotar,1989:2-3). 

In the second phase of guided inquiry, learners are 

guided to have exploration through some phases as 

follows: (1) lecturer proposes questions to be 

explored and gives materials, (2) students are given 

opportunity to do exploration, (3) students test the 

hypotheses and draw temporary conclusion, (4) 

lecturer helps students making conclusion based on 

group consensus. In the last phase of pure inquiry, 

students are given freedom to explore. This phase is 

carried out sequentially as follows: (1) lecturer gives 

materials to do exploration, (2) lecturer gives clues 

related to supporting equipment that will be used and 

to the procedures of occupational safety (particularly 

for learning activity which uses laboratory), (3) 

students explore based on their own competences. 

Type of activity implemented in this research is a 

discovery inquiry-based learning model with four 

cycles of Tompkins model (2001)i.e. problem 

statement, data collection, analysis, and conclusions.   

The ability in poem appreciation wanted to 

improve in this research is the achievement of the 

fourth Basic Competence i.e. understanding, 

identifying, finding, and explaining the physical 

structures of poem (diction, language style, image, 

versification, and typography).  By an inquiry-based 

learning model, the students’ abilities in Poem 

Appreciation as well as their liveliness in learning can 

be improved. 

RESEARCH METHODOLOGY 

This research belongs to Classroom Action 

Research conducted in two cycles. Each cycle 

consists of four phases as follows: (1) planning, 

(2) acting, (3) observation, and (4) reflecting. The 

research subjects were 40 students of Indonesian 

Language and Art Education Department at Widya 

Dharma Klaten University in the fourth semester of 

academic year 2015/2016. All of them took the 

course of Poem Appreciation. The data sources 

comprised primary and secondary data.  The former 

data were the results of Poem Appreciation test and 

interview between lecturer and students, while the 

later ones were syllabus, students’ attendance, 

observation to students and lecturer, and student’s 

questionnaire result.  

The data were collected through test, observation, 

interview, and questionnaire. Triangulation of source 

and technique were used as data validity. The data 

were then processed by (1) data completeness 

checking, (2) data tabulation, and (3)  data analysis. 

Comparative-descriptive technique (comparative-

descriptive statistics) and critical analysis technique 

were employed to analyze the data.  The first 

technique was used for quantitative data by 

comparing the students’ results of Poem Appreciation 

in each cycle. Meanwhile, the last technique was 

employed for qualitative data by exploring the 

strengths and weaknesses of the performances of 

students and lecturer after the teaching-learning 

process. The results both analyses became the basis 

for formulating the plan for the next action in the 

following cycle. The data were analyzed together 

with or after the data collection.  

The research procedure consists of four phases i.e. 

planning, acting, observing, and reflecting. The 

planning phase began with arranging Lesson Plan of 

the course and preparing learning material, learning 

media, observation sheet, assignment, and evaluation. 

The action phase included the implementation of the 

Lesson Plan. The observing phase was carried out by 

observing the activities of students and lecturer during 

the teaching and learning process. The reflecting 

phase was done by analyzing and evaluating the 

results. 

FINDING AND DISCUSSION 

The research results of both cycles showed that 

there was great improvement as there was 

improvement on the lowest, highest, and average 

scores as well as the classical completion. The detail 

of improvement can be seen in Table 1.  
 

 

Table 1. Recapitulation on Achievement Scores 

 

 

 

 

 

 

In pre-cycle, the student’s ability in Poem 

Appreciation was low shown by the lowest score 54, 

the highest score 75, and average score 60.25 with 

classical completion 17.5%. Only 7 out of 40 students 

could pass 70 as the Minimum Completion Criteria. 

The 33 remaining students or 82.5% could not reach 

70. Therefore, an effort to improve the ability to 

appreciate poem is required, exactly by implementing 

inquiry learning model. 

The research on improving student’s ability in 

Poem Appreciation by inquiry-based learning model 

was carried out in two cycles. The first cycle was on 

Wednesday, 30 March 2016 at 07.30-09.10, while the 

second meeting was on Wednesday, 6 April 2016 at 
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07.30-09.10 WIB. Table 1 showed that the ability of 

students in Poem Appreciation improved from initial 

condition/pre-cycle to Cycle I. The lowest score of 

pre-cycle by 54 increased to 60 (improved by 15%). 

The highest score in Cycle I also got better from 75 to 

86 (increased by 27.5% from pre-cycle). The average 

score increased from 60.25 to 71.4 (increased by 

27.9%). The classical completion improved from 

17.5% to 52.5% (improved by 35%). Table 2 

demonstrates the distribution of data frequency on the 

student’s ability in appreciating the physical structure 

of poem n cycle I.  

 

Table 2.Distribution of Data Frequency on the 

Score of Poem Appreciation Ability in 

Cycle I 
 

 

 

 

 

 

 

 

 

 

 

 

The level of classical completion in Poem 

Appreciation based on the physical structure of poem 

in Cycle I obtained 52.5% with the average score 

64.7. There were 21 students gaining the score above 

the Minimum Completion Criteria. Since those 

numbers were still below the Minimum Completion 

Criteria, Cycle II was required. Based on the result of 

reflection in Cycle I, the plan of inquiry-based 

learning for Cycle II was proposed. It was still in the 

same Basic Competence i.e. understanding, 

identifying, finding, and explaining the physical 

structure of poem.  It was carried out on Wednesday, 

April 13, 2016 at 08.30 – 09.10 a.m. the results of 

Cycle II are presented at Table 3. 

 

Table 3.Distribution of Data Frequency on 

Student’s Score in Poem Appreciation in Cycle II 
 

 

 

 

 

The level of classical completion of student’s 

ability  

 

In Poem Appreciation in Cycle II was 92.5% with 

the average score 76.9. There were 37 out of 40 

students (92.5%) passed the Minimum Completion 

Criteria. The remaining 3 students   (7.5%) were 

below the Minimum Completion Criteria. From 

Cycle I to Cycle II, the improvement occurred on the 

level of classical completion by 40%, average score 

by 11.13% (from 71.4 to 74.85, the lowest score by 5 

points (from 60 to 65), the highest score by 4 points 

(from 86to 90).  

From the initial condition or pre-cycle to Cycle II, 

the student’s ability in Poem Appreciation improved 

by 75% for classical completion (from 17.5% to 

92.5%), 16.65 for average score (from 60.25 to 76.9), 

27.5%for the lowest score (from 54 to 65), 37.5% for 

the highest score (from 75 to 90).These results led to 

the conclusion that inquiry-based learning model 

could improve student’s ability in Poem 

Appreciation.  

Table 4 showed the results of observation on the 

teaching and learning process in pre-cycle, cycle I, 

and Cycle II. It demonstrated the percentages of 

student’s liveliness and autonomy in learning.  

 

TABLE 4.PERCENTAGES ON STUDENT’S LIVELINESS 

AND LEARNING AUTONOMY 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 4 showed that the student’s liveliness during 

the learning process in pre-cycle was52.5% (21 

students)in bad, 25% (10 students) in moderate, and 

22.5% (9 students) in good. In Cycle I, the student’s 

liveliness was 25% (10 students) in bad, 37.5% (15 

students) in moderate, and37.5% (15 students) in 

good. In Cycle II, 12.5%(5 students) was in bad 

liveliness, 42.5% (17 students) had moderate 

liveliness, and45% (18 students) was in good 

liveliness. Meanwhile, in terms of learning autonomy, 

40% (16 students) was not autonomous, 42.5% (17 

students) was autonomous enough, and 17.5% (7 

students) had good learning autonomy. In Cycle I, 

20% (8 students) was in bad learning autonomy, 

52.5% (21 students) was in moderate, and 27.5% (11 
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students) was good. In Cycle II, 15%(6students) was 

in bad autonomy, 42.5% (17 students) was moderate, 

and 42.5% (17 students) had good autonomy. Thus, by 

inquiry-based learning model, both student’s 

liveliness and learning autonomy improved well and 

gave great impacts to the improvement of the ability 

in Poem Appreciation. 

CONCLUSION 

The implementation of inquiry-based learning 

model for teaching Poem Appreciation to students of 

Widya Dharma-Klaten University, majoring in the 

Department of Indonesian Language and Art 

Education could improve the student’s liveliness and 

learning autonomy. The improvement occurred in 

classical completion, the lowest score, the highest 

score, and average score from pre-cycle to Cycle II. 

The classical completion increased by 75% (from 

17.5% to 92.5%), while the average score improved 

by 16.65 (from 60.25 to 76.9). The improvement also 

happened to the lowest score by 27.5% (from 54 to 

65) and the highest score by 37.5% (from 75 to 90). 

Minimum Completion Criteria could be reached by 

92.5% students. Student’s liveliness and learning 

autonomy from pre-cycle, Cycle I, and Cycle II 

consecutively improved significantly. 
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