
Self Regulation, Emotional Intelligence With 

Character Building In Elementary School 
 

Yulia Elfrida Yanty Siregar, Zulela M S, 

Prayuningtyas A W, Reza Rachmadtullah 

Department of Elementary Education 

State University of Jakarta 

Jakarta, Indonesia 

Yulyasiregar@gmail.com 

Nirwana Pohan 

Teacher of Elementary 

Elementary in Aceh 

Aceh, Indonesia 

 

 
Abstract—This study aims to describe the effect of self-

regulation, emotional intelligence to character building in the 

fourth grade of elementary school. The sample of the study 

consisted of 150 student’s elementary school from Meuraxa 

districts in Banda Aceh. This research uses Quantitative method 

with survey method and correlation technique. The result of this 

research analysis show (1) existence of positive relation of self-

regulation with character formation (2) existence positive 

correlation of emotional intelligence with character building (3) 

existence positive relation of self-regulation and emotional 

intelligence with character building. Emotional intelligence is the 

higher cognitive so that the individual recognizes, understands, 

and uses emotions better. 
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I.  INTRODUCTION 

Character education describes a developed curriculum to 
teach children about the essential characteristics needed to 
build good character. This is one of the deliberate attempts to 
develop character for individuals and society as a whole [1,2].  

Hoge [3] defines character education as an open or 
conscious effort to influence the development of the desired 
nature or quality of the individual. 

EI is more important than IQ. Emotional intelligence is a 
rare concept; this is an academic phenomenon and is becoming 
popular which has resulted in extensive literature [4]. 

In the definition, emotional intelligence is a higher 
cognitive that allows individuals to better understand, 
understand, and use emotions [5]. 

Social intelligence in children as the ability to understand 
and manage in acting wisely in human relationships and the 
surrounding environment. Schools need attention not only 
about students' cognitive development but also about social and 
emotional development [6]. 

Curriculum 2013 and the process of learning Citizenship 
Education in Elementary School is one focus as an effort to 
build the character of students. It deals with teaching students 
to develop the ability to decide how to behave in the right way 
in various social situations in order to develop individuals who 

are able to understand moral values and who choose to do the 
right thing. 

Learning activities Citizenship Education in Elementary 
School oriented to the formation of competence of learners in 
accordance with the development of psychological, intellectual, 
emotional and social [7]. Komalasari [8] in his research argues 
that civic education is oriented towards "contextual plural 
intelligence" Concepts that open minds about more creative, 
active-participatory, and meaningful and enjoy able learning 
needs. 

The main key is to educate the EI development in two 
minds with a focus on how cognitive and emotional mind [9]. 
Intelligent emotional behavior is reflected in the ability to think 
constructively and behave wisely. Behavior wise and effective 
requires the ability to organize and express emotions in a 
healthy way. EI skills align the cognitive and emotional mind 
and are essential for effective behavior. 

II. THEORITICAL  

A. Emotional Intelligence (EI) 

The five domains of EI (emotional intelligence), namely 
self-awareness, managing emotions, motivating oneself, 
empathy and dealing with relationships, which helps to 
understand emotional learning in private [10]. There are details 
of five of these characteristics because it has a high EI: 

 Self-awareness is knowing and about the emotions of a 
person. 

 Managing emotions or mood management is able to 
manage feelings for the present situation and take action 
appropriately. 

 Self-motivation is to direct yourself to a good goal, 
regardless of doubt. 

 A sense of empathy that recognizes the feelings of 
others and turns them into verbal and non-verbal cues. 

 Managing relationships is managing interpersonal 
interaction, maintaining good relationships with others 
and being able to negotiate with the surrounding 
environment. 
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Steps to assess EI [11,12] (1) Personal competence with 
regard to (a) Self-awareness: Recognizing and understanding 
emotions while in a situation; and (b) Self-management: Using 
self-emotional awareness to manage responses to different 
situations and people. (2) Social competence, including: (a) 
Social awareness: Understanding others' perspectives including 
the motivations, emotions and meanings of what they do and 
say; and (b) Relationship management: Using awareness of 
one's own emotions and emotions to manage relationships with 
successful outcomes. 

EI has a long lasting impact and it is becoming very 
important to many parents and educators are concerned with 
the increasing levels of conflict on children. The 
conceptualization of emotional intelligence encompasses three 
types of mental processes, judgments, and expressions of 
emotional intelligence that surround three types of mental 
processes: emotional assessment and expression, emotional 
regulation, and emotional utilization [11]. 

The development of the EI is to educate two minds with a 
focus on how cognitive and emotional thinking works reflected 
in the ability to think constructively and behave wisely A wise 
and effective behavior requires the ability to organize and 
express emotions in a good way, EI skills align the cognitive 
and emotional mind to behave effectively [9]. 

B. Self Regulation 

Self-regulation refers to the ability to change one's behavior 
[13]. Self-regulation consists of three phases: top-down, 
reflection and bottom up. Zimmerman [14] self-regulation 
consists of three top-down phases, reflection and bottom-up. 
The first stage is the previous thinking, top-down processing by 
setting learning goals. The second stage is performance. During 
this phase of learning use bottom-up processing by monitoring 
one progress by realizing one cognition, motivation, and 
behavior [15]. The third stage is self-reflection. At this stage 
students judge a performance and determine what works and 
what can be improved in order to get better [16]. 

A person's behavior needs to possess high emotional 
intelligence. A person with high intelligence (EI) and strong 
self-regulatory skills will assist them in academics and interact 
with others [17].  

Emotional awareness and self-control, positive thinking, 
empathy, and compassion for others are all related to emotional 
intelligence.  

C. Building Character 

Schools have an important role to play in the development 
of children social and emotional growth. Educators must find 
ways to infuse the curriculum with character building [18]. 

Character is a behavior that is shown externally to form 
individual traits. Individual characters have been shaped by the 
selection of moral cognition, the emotion expressed in 
behavior. The character that entrapment allows human beings 
to consider moral, emotional and action in certain contexts 
[19]. 

Character education describes curriculum developed to 
teach children about essential traits needed to build good 
character. It is a deliberate effort to develop noble character 
and cultivate core virtues that are worthy for the individual and 
society as a whole.  It requires careful, calculated planning for 
success [1,2]. It deals with teaching students to develop the 
ability to decide how to behave in an appropriate manner in 
various social situations with the purpose of developing 
individuals who are capable of understanding moral values and 
who choose to do the right thing [20]. 

III. METHOD 

This study aims to describe and examine the effect of self-
regulation variables, emotional intelligence with character 
formation. The research method used quantitative method, with 
population of all fourth grade students in Meuraxa district 
Banda Aceh, then 150 students as research sample. The 
selection of research samples using random sampling. This 
study uses Likert scale, and implemented in Meuraxa districts 
school of Banda Aceh. This research using correlation by using 
SPSS version 24. The research design as follows fig. 1: 

 

Fig. 1. Design Constellation of Variabel. 

IV. RESULT AND DISCUSSION 

The hypothesis of this research is (1) the influence of self-
regulation with building character, (2) the influence of 
emotional intelligence with building character, (3) self-
regulation and emotional intelligence with character building. 
Based on the calculation results obtained data as follows table 
1 and table 2: 

TABLE I.  DESCRIPTIVE STATISTICS 

 Mean Std. Deviation N 
Building Character 77,42 6,994 150 

Self Regulation 75,01 6,644 150 

Emotional Inteligence 76,65 6,501 150 

TABLE II.  RESULT OF COEFFICIENTS VARIABEL X1 AND X2 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

T Sig. B Std. Error Beta 

1 (Constant) -,673 2,302  -,292 ,770 

Self Regulation ,250 ,073 ,237 3,431 ,001 

Emotional 

Inteligence 

,774 ,074 ,720 10,40 ,000 

a. Dependent Variable: Building Character 

Regression Equation: Y = -0.673 + 0.250X1 + 0.774X2. 
From the results of the analysis presented in the table 2, 
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obtained the price: t1 = 3,431; db = 146, p-value = 0.001 / 2 = 
0.0005 <0.05, or Ho is rejected. Thus: Self-regulation positively 
influence with building character. From the results of the 
analysis presented in the table 2, obtained the price: t2 = 
10,401; db = 146, p-value = 0,000 / 2 = 0,000 <0,05, or Ho 
rejected. Thus: Emotional Intelligence positively influence with 
building character. 

TABLE III.  RESULT OF REGRESSION 

Model Sum of Squares Df Mean Square F Sig. 

1 Regression 6468,366 3 3234,183 579,66 ,000b 

Residual 820,174 146 5,579   

Total 7288,540 149    
a. Dependent Variable: Building Character 

b. Predictors: (Constant), Emotional Intelligence, Self-Regulation 

From the table 3 obtained the price Fo = 579.66, db = 
(3,146), p-value = 0.00 <0.05, Ho rejected: Thus: Self-
Regulation and Emotional Intelligence positively influence 
with building character. 

TABLE IV.  RESULT OF CORELATION 

R 

R 

Square 

Adjusted 

R Square 

Std. Error of 

the Estimate 

Change Statistics 

R  Square 

Change F Change 

Sig. F 

Change 

,942a ,887 ,886 2,362 ,887 579,663 ,000 

a.  Predictors: (Constant), Emotional Intelligence, Self-Regulation 

From the analysis presented in the table 4, obtained the 
price: R2 = 0.887, Fo = 579,663, db = (3, 146); p-value = 0,000 
<0,05 or Ho is rejected. Thus: The influence of Self-Regulation 
and Emotional Intelligence positively influence with the 
building character of 0.887 or 88.70%. 

Based on the results of these calculations in a finding that 
there is a positive relationship between self-regulation and 
emotional intelligence to build character in elementary school 
students. These findings are also reinforced because self-
regulation is the ability of individuals to adjust their cognition, 
emotion, and character behavior to meet intrinsic and extrinsic 
demands [21]. Self-regulated behavior within the context of 
classes is supposed to involve the cognitive and basic affective 
executive control functions [22,23]. In the self-regulatory 
literature, two main competing theories concern self-regulatory 
structures [24,25]. The first theory assumes that self-regulation 
is a common-domain ability without a clear differentiation 
between components such as emotional self-regulation and 
behavior [25,26,27]. From this perspective, a similar process is 
common in all self-regulatory domains [28], and self-regulation 
is regarded as a limited shared resource in behavioral, 
emotional, and cognitive domains [25,26]. Thus, the 
development of self-regulation of behavior and emotions 
during primary school has focused on the external social 
aspects, and the most prominent parenting style needs to be 
more thoroughly examined. 

V. CONCLUSION 
 

Based on the results of data analysis can be concluded: 

 Self-regulation positively influence with building 
character. 

 Emotional Intelligence positively influence with 
building character. 

 Self-Regulation and Emotional Intelligence positively 
influence with building character. 

 Influence of Self-Regulation and Emotional Intelligence 
have positive effect with building character equal to 
0,887 or 88,70%. 

 Self-regulation is an ability possessed by the individual 
in controlling behavior, and manipulates a behavior by 
using the ability of his mind so that the individual can 
react to his environment. 

 Self-regulation and emotional intelligence the basis of 
the socialization process as it relates to all domains in 
physical, cognitive, social, and emotional development. 
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