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Abstract-This study aimed to describe the skills of writing the text of the students 'short story review which was taught by 

cooperative learning model of TPS type and conventional learning model, describing the skill of writing the text of the students' 

short story which was learned through cooperative type model of TPS high reading habits, and students who were taught by using 

conventional learning methods that habitually read high on the students of class VIII SMP N 1 Pariaman and described the 

interaction between cooperative learning model of TPS type and reading habits to the skills of writing text of students in class V 

III SMP N 1 Pariaman. This research was a quantitative 2x2 factorial experimental design. The population of this research was 

the students of class VIII SMP N 1 Pariaman. Data collection was done through questionnaires and tests. Based on the result of 

research that cooperative learning model of TPS type influence the skill of writing text of short story. The skill of writing a review 

of students 'short stories taught by cooperative learning model of TPS type with high reading habits was better than the skill of 

writing the text of the students' short story which was taught by conventional learning model with high reading habit. There was 

no interaction between the TPS type cooperative learning model and reading habits in influencing the writing skills of short story 

text 
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I. INTRODUCTION 

Writing skills is one of the important aspects of language skills mastered and enhanced by students (Dewi, 
2013; Anggraini, Yasin & Radjab, 2014; Iftanti, 2016). This occurs not only in Indonesia but also in other countries, 
such as in Columbia (Ramirez, 2013), Romania (Dumitrescu, Coman, Nutu, 2015), and in Israel (Sayag, 2016). In 
addition, writing skills also require an appropriate approach or learning model (Rus, 2015). 

 From a student perspective, writing is a difficult thing and even considered a frightening exercise to pour 
thought into paper by noticing the mastery of writing rules, such as spelling, citation and grammatical formats (Defazio, 
Jones, Tennant, & Hook, 2010, p.34). 
 However, although writing is considered difficult by students, writing is a fundamental component of 
language. When a child writes, his experience and knowledge creates a unique meaning (Jones, Reutzel, & Fargo in 
Cole & Feng, 2015). As a result, students identify writing skills because they are more difficult than listening and 
reading skills (Berman & Cheng in Cole & Feng, 2015). Writing is a language skill that has an important role in 
education and knowledge. This is because science, information, and technology are found and obtained in writing. Not 
only plays a role in the world of education and knowledge, writing is also a language skill used to communicate and 
actualize themselves (Yulianti, Gani & Tressyalina, 2018, p.88). In addition, writing is a skill that most of his students 
are able to acquire a new language (Nesamalar, Saratha & Tea, in Cole & Feng, 2015).  

One of the texts studied by grade VIII junior students in accordance with the Curriculum 2013 is the review 
text. The text is contained in the 4th Core Competence (KI) "Try, process, and decorate in concrete realm (using, 
parsing, composing, modifying, and making) and abstract realm (writing, reading, counting, drawing and composing) in 
accordance with those studied in schools and other sources in the same point of view / theory ". 4.11 Basic Competence 
(KD) is "Presenting a response about the quality of the work (films, short stories, poems, novels, local artworks, etc.) in 
the form of review text orally and write by looking at the structure, linguistic element, or oral aspect" (Kosasih, 2017). 
Arnadi, Sriasih and Wisudariani (2015, p.2) suggest that the text of a review is a text resulting from an analysis of 
various things. The analysis can take the form of books, novels, news, reports, short stories, or fairy tales. The text 
provides responses or analysis relating to the background, time, place, and characters it contains. 

Based on the observations and interviews that the researchers conducted with the Indonesian class VIII SMP N I 
Pariaman, Helma Susanti's mother, S.Pd., that the KKM set at SMP N 1 Pariaman for Indonesian language learning is 
75 and obtained the picture that writing skills in general unpopular students. In addition, the fundamental problem faced 
by teachers in learning Indonesian is the lack of attention of students to the subject matter. This is because students 
learn more text. Students tend to be easily tired of learning Indonesian language in Curriculum 2013. Though the 
learning model in Curriculum 2013 requires student activeness. In addition, the source of learning is also still limited. 
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The textbook used is only based on the student textbooks and teacher books provided by the school. The learning model 
used by teachers has not varied. Teachers rely solely on learning models with lecture and question and answer methods. 
 Another problem students encounter in writing review text skills is seen from the development of very 
simple paragraphs. For example, in the text structure of the orientation section there are only two sentences in a 
paragraph. In addition, in terms of language there are also mistakes, such as the use of a person's name should begin 
with a capital letter. In the text structure of the interpretive passage there are also errors, such as the wording of the 
word where it should be separated, eg 'in the canteen', 'in front of its class', 'inside'. Students are also still confused to 
distinguish between the text structure of part one with other parts. The problems and problems faced by students in 
writing review text were also expressed by previous research, such as Novitasari, Mustofa & Karomani (2015), Meza, 
Mustofa & Karomani (2015), and Arnadi, Sriasih & Wisudariani (2015). 

Aside from the problems mentioned above, the lack of reading habits also influences student learning 
outcomes. According to Ayhan, Simsek, and Bicer (2014, p.13-18), reading habits are essential in improving reading 
levels. Reading habits are defined as practicing reading action throughout life, continuously and critically as the need 
and source of pleasure. This is in line with the opinion of Palani (2012, p.90) which states that reading habits are an 
important aspect for a society that is useful in shaping individual personalities, helping to develop the right mindset and 
create new ideas. 

School literacy movement is also very helpful to improve students' reading habits. At SMP N 1 Pariaman, 
literacy movements are conducted every Tuesday and Wednesday in the morning. The activity takes about fifteen 
minutes before the lesson begins. Students are asked to rewrite any reading material they read, either novels, books, or 
other works. 

However, based on interview researchers with some students, there are also some students who started their 
literacy activities at home. They first write the reading material to be written at home. When at school, they no longer 
do literacy. 

From the various problems that have been described, researchers chose to use one of the cooperative learning 
model that can make students become more active and not easily bored in learning activities. The model is a type 
ofcooperative model think pair share (TPS). TPS is a learning technique that provides time to process and build to 
increase the depth and breadth of thinking. Using TPS techniques, students think about the rules they share with 
partners and with classmates in groups (Wasillah, Ramadhan & Noveria, 2016). Much research has been done on the 
use of cooperative learning models of TPS types, such as in Malaysia by Azlina (2010), in the United States by 
Kaddoura (2013); Sampsel (2013), in India by Dol (2014), in Nigeria by Ibe (2009); Bamiro (2015); Martha, Emmanuel 
& Seraphina (2015), in Taiwan by Chun & Lee (2015), in Myanmar by Tint & Nyunt (2015), in Japan by Uno & 
Katayama (2017), in Arabia by Hamdan (2017), in Palestine by Raba (2017), in Turkey by Othman and Othman (2012), 
and in Indonesia by Siburian (2013); Sumarsih & Sanjaya (2013); Usman (2015); Hasibuan (2016); Pradana & 
Pramudya (2017); Sumarni (2016); Desta (2017); Nasution & Surya (2017); and Tendrita, Mahanal, & Zubaidah 
(2017). The researchers examined how impacts, impacts, applications, and outcomes derived from the use of the TPS 
type cooperative learning model. 
  However, it turns out that the cooperative learning model of TPS type has not been fully able to improve the 
learning outcomes of learners. Emerson, English, and McGoldrick (2015, p.1) suggested that the experimental group of 
experimental classrooms using cooperative learning model of TPS was not better than the students in the control class 
group. Similarly, there was no difference in the size of learning interest and attitudes toward the subjects between the 
experimental and control groups.   
 In Indonesia, the use of learning models used by Indonesian language teachers also influences the learning 
outcomes of learners (Adnyani Natajaya, & Sunu, 2014; Fatimah, 2015; Astini, Sriasih, & Indriani, 2016; Savitri, 
2017). In addition, the varied learning model can eliminate boredom and boredom of learners, especially in the 2013 
curriculum that the implementation of text-based learning. 
 From the various problems that researchers have pointed out earlier, it can be concluded that the skills of 
students in writing text reviews, especially writing the text of the short story reviews still have problems, both in terms 
of language and paragraph development. In addition, the learning model used by teachers is also still using the lecture 
method so that students feel quickly saturated and bored. Therefore, the researcher uses cooperative learning model of 
TPS type so that students become more active, not easily saturated, and students can also cooperate with their friends. 

Based on the description, the purpose of the study as follows. First, to describe the skill of writing the text of the 
students' short story review using cooperative learning model of TPS type, with the students taught by using 
conventional learning method in the students of grade VIII SMP N 1 Pariaman. Second, to describe the skill of writing 
the text of the students who have high reading habits are taught using cooperative learning model of TPS type with 
students who have high reading habits are taught by using conventional learning method in grade VIII students of SMP 
N 1 Pariaman. Third, describe the interaction between cooperative learning model of TPS type and reading habits on the 
skill of writing the text of the students of class VIII SMP N 1 Pariaman.  
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II. METHODS 
The population of this study consists of all students of class VIII SMP N 1 Pariaman registered in the academic 

year 2017/2018, which amounted to 187 people in six classes. Sampling in this research was done by using random 

sampling technique -determining experiment class and control class randomly by draw technique. From the draw, it was 
found that the students of class VIII 4 as the experimental class, with the number of 32 people and class VIII 5 as the 
control class with the number of 30 people. Based on normality test and sample sample homogeneity, it was found that 
both classes are normal and homogeneous distributed. 

The research method used in this research was experimental method with quasi experiment type (quasi 
experiment). The purpose of this quasi experiment was to obtain information from the experiment based treatments 
(treatments) to a trial unit within the design limits specified in the experimental class, in order to obtain data to illustrate 
what is expected. The design used in this research was 2x2 factorial design.  

This study consists of three variables. First, the independent variable (independent variable) is a TPS type 
cooperative learning model. Second, the dependent variable (dependent variable) is the skill of writing short story 
reviews. Third, the moderator variable is the habit of reading. The data used in this study, first, the score of the results 
of the reading habit questionnaire. Second, the score of the skill test results in writing the students' short story reviews 
using the TPS learning model and the conventional method. Third, the score of skill test result writing of short story 
reviews using cooperative learning model of TPS type. Fourth, the score of skill review test results of text of the short 
story using conventional method. 

The instrument used to collect data in this study consists of two instruments, namely the questionnaire and 
performance test. The questionnaire was used to know reading habits while the performance test is used to measure the 
skill level of students in writing short story text. Research procedure conducted by the researcher, that is first, the 
questionnaire was arranged based on predetermined indicator. Second, the questionnaire was validated first by one of 
the lecturers of FBS UNP, ie Dr. Tressyalina, M.Pd. Third, the questionnaire was tested to grade VIII 6 students, the 
questionnaire consisted of 40 statements and after being tested, obtained 38 valid statements and 2 invalid statements. 
Data declared valid when rtable<rcount. Fourth, after obtaining validity, then the next step is to determine whether the data 
is reliable or not. Based on the research that has been done, it can be concluded that the questionnaire is declared 
reliable because rtable<r11, ie 0.6 <1.0371. Fourth, the valid statement was distributed to the experimental class and 
control class.  

The test to write the text of the short story reviews in this research was in the form of performance text. Students 
are asked to write a short story text on the short story the teacher has provided. The steps in composing the test 
instrument write the text of the short story reviews, as follows. First, making the gratings based on indicators. Second, 
choose the short story and arrange the question or command in accordance with the test indicator. Third, conduct a 
rational analysis to see the suitability of the item with the measured aspect. Fourth, create a skill assessment rubric for 
writing short story reviews. Fifth, make the Learning Implementation Plan (RPP) and the skills test instrument writing 
short story text. Sixth, the Learning Implementation Plan (RPP) and the skill test writing tool of the short story review 
were validated and consulted with the validator lecturer, Dr. Tressyalina, M.Pd. In addition, the Learning 
Implementation Plan (RPP), and research instruments were also shown to teachers of Indonesian language in SMP 
Negeri 1 Pariaman, namely Helma Susanti, S.Pd. 

 
III. FINDING AND DISCUSSION 

In this section will be described three things about the research results. First, the skill of writing the text of the 
students' short story which is taught by cooperative learning model of TPS type and conventional learning model. 
Secondly, the skill of writing a review of the students' short story reading is taught by the TPS type cooperative learning 
model and the conventional learning model. Third, the interaction between reading habits and contextual approaches in 
influencing the skill of short story text writing skills.  

 
Short Story Writing Skills Students Learned by Cooperative Learning Model TPS Type and Conventional 

Learning Model 

The first hypothesis test showed that in general, the skills of writing text of students' short stories in the 
experimental class taught by cooperative learning model of TPS type is better than the skill of writing the text of the 
student short story in control classes taught by conventional methods. This is seen from the results of the calculation of 
the first hypothesis test that shows tarithmetic = 3.07 and ttable = 1.67 at the real level of 0.05 and dk 60. The calculation 
results show that H1 accepted because tarithmetic > ttable. 

TPS type cooperative learning model can influence students' mind patterns. Model of cooperative learning type 
of TPS provides an opportunity for students to think individually, helping each other with friends in pairs so that the 
interaction between the couple is running well. TPS type cooperative learning model is an effective way to create 
variations in the atmosphere of class discussion patterns. In this case, the application of the TPS type cooperative 
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learning model in the classroom learning process can help students understand the concepts, theories and other 
provisions in an easy way (Trianto, 2011, p.81). 

Kaddoura (2013, p.4) suggests that teaching and learning strategies with cooperative learning models of this 
type of TPS have three stages: (1) thinking stage, teachers stimulate students' thinking with questions. Then the students 
are given a few minutes to think about the question, (2) in pairs, at the stage students are directed to pair. Students pair 
up to talk about each other's answers. They compare mental or written records and identify the best answers they have 
thought, the answer is also the most convincing, (3) the sharing stage, after students talk in pairs for a few minutes, the 
teacher calls some couples to share their thoughts. 

The test given to the students is a performance test, which is a test of writing short story reviews conducted in 
the experimental class and control class. The form of tests given in the two classes is the same, the short story used is 
the same and there is no difference at all. This test was conducted to see the effect of the application of cooperative type 
model of TPS to the skills of writing the text of the students of the class VIII SMP N 1 Pariaman.  

The learning process in the experimental class is more active than the learning process in the control class. In 
the experimental class, students in pairs actively discuss what the teacher is instructing. In addition, students are also 
more confident in expressing opinions, answering questions, and being active in class discussions. Students also do not 
feel embarrassed, even all students spirit in following the learning process. Unlike students taught by conventional 
methods, students play a passive and not too active because the learning process runs with one-way communication. 
Learning is only centered on the teacher because the method used is identical with the lecture method, question and 
answer, and task assignment (Sanjaya, 2006). In addition, students only receive information provided by the teacher. 
Therefore, students feel bored and quickly feel bored in the learning process, especially when students are told to read 
short story text.  

Based on the description, it can be concluded that the results of research and data analysis indicate that 
cooperative learning model of TPS type can give influence and positive impact to the skill of writing text of short story. 
The application of this type of cooperative learning model of TPS also makes students more active in learning, making 
it easier for students to understand the material, and giving students equal opportunities to think individually and 
discuss in pairs. The result of the experimental test of the experimental class students taught by using TPS type 
cooperative learning model is higher than the result of the student performance test that was taught by using 
conventional method. 

 
Short Story Writing Skills Students with High Reading Habits Learned by Cooperative Learning Model of TPS 

and Conventional Methods 

The second hypothesis test shows that in general, the skill of writing a review of a student's short story is a high 
reading in an experimental class taught by a TPS type cooperative learning model better than a skill writing a review 
text of a student's high-reading reading on a control class taught by a conventional method. This can be seen from the 
results of the hypothesis test calculation showing tcount = 4.10 and ttable = 1.75 at the real level of 0.05 and dk 15. The 
calculation results show that H1 accepted because tcount> ttable. 
 Model of cooperative learning type of TPS can improve the ability to write text clever students read high 
reading. This is in accordance with the principles of cooperative learning as suggested by Johnson and Johnson (in 
Morgan and Keitz, 2010, p.2) suggests that there are five elements in the cooperative learning model, including: (a) 
positive interdependence, ie creating feelings that the group "sinks or swim together ", (b)interaction face-to-face, ie 
each team must sit adjacent, then eye-to-eye, (c) individual accountability, ie everyone should know the material, (d) 
social skills, students should work in applying selected social skills and instructors should monitor their use, (e) 
processing, the opportunity to reflect on how well they function as a team and whether they can be better for the next. 

Control classes that apply conventional learning methods place students as learning objects that act as passive 
recipients. Learning in this lesson is more individual, theoretical, and abstract, knowledge is constructed by others and 
obtained by memorization and exercises (Sanjaya, 2006, p.259). This results in students who have low reading habits 
are not interested to follow the learning well. In conventional learning, students' opportunities to express their ideas are 
limited and students do not experience directly the process of casting ideas into good news.  

Based on the previous explanation, it can be concluded that the result of the skill of writing the text of the short 
story students review high reading comprehended with the cooperative learning model of TPS type is better than the 
students with high reading habits taught by conventional method.  

 
Interaction between Reading Habits and Cooperative Learning Model of TPS Type in Influencing Text Writing 

Skills Brief Review 

Results Two-way ANOVA calculations for testing the fourth hypothesis show that there is no interaction 
between cooperative learning model of TPS type with reading habit in influencing the skill of writing short story text. 
That is, the main influence of the model of cooperative learning model of TPS type and reading habits each run 
independently in influencing the skill of writing short story text. It can be concluded that there is no influence from the 
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interaction of cooperative learning model of TPS type and reading habit category in influencing the skill of writing 
short story text. Many other factors that can be a supportive skill to write text short story reviews, such as talent, 
intelligence, and others. 

The lack of interaction between the TPS type cooperative learning model and reading habits occurs in both 
reading habits, both with high reading habits, and those with low reading habits. The absence of such interactions means 
that each factor of the TPS type cooperative learning model and reading habits are not interdependent with one another 
in influencing the writing skills of the students' short story and control class reviews. However, the TPS type 
cooperative learning model is more effectively applied to both levels of reading habits.   

 
IV. CONCLUSION AND RECOMMENDATION 

Based on the research findings can be summarized as follows. First, the skill of writing a review of the students 
'short stories taught by the TPS type cooperative learning model is higher than the skill of writing the text of the 
students' short story which is taught by the conventional method. It is evidenced that the average value of the 
experimental class of 81.42 is in the Good Qualification (B) while the average value of control class 64.63 is in Enough 
qualification (C). Second, the skill of writing a review of students' high-reading students' reading highs taught by 
cooperative learning model of TPS type is higher than the skill of writing the text of the students' short story which is 
taught by conventional method. It is proved that the average grade of experimental class reading 85.80 is high in Good 
Qualification (B) whereas the mean grade of control class with high reading habits of 69.44 is in the More than Enough 
(Ldc) qualification. Third, there is no interaction between the cooperative learning model of TPS type and reading 
habits in influencing the writing skills of short story text. Suggestions addressed to the parties as follows. First, for 
schools to improve the management of education in schools that can be done by providing learning facilities needed for 
the development of student potential and fluency of teaching and learning process, such as providing new books as a 
new source of reading to support students' skills in reading and write. Second, to the teachers of Indonesian language 
and Literature SMP N 1 Pariaman are recommended to provide a variety of learning models and interesting to avoid the 
boredom and saturation of students in learning. Third, to the students of SMP N 1 Pariaman should practice earnestly in 
learning, so that later skilled in the language not only skilled in reading but also skilled to four other aspects of language 
that is, listening, speaking, and writing. 
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