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Abstract  

Motivation and attitude play a vital role 

in second language learning. Therefore, 

how Chinese students can be greatly mo-

tivated in their foreign language learning 

should be studied at great length in order 

to achieve more efficiency in learning. 

This survey was conducted by investigat-

ing how instrumental motivation and in-

tegrative motivation function in Chinese 

college students’ second language learn-

ing, and thus help them take a positive 

attitude toward it. 
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1. Introduction  

An important factor that can contribute a 

lot of failure and success to foreign lan-

guage learning is motivation. The re-

search on learning motivation now has 

become a hot issue in the area of foreign 

language teaching. So far, considerable 

research has been made in this area and a 

wide variety of theories and approaches 

have proliferated with each expert advo-

cating his own ideas and methods. Most 

of the empirical study on foreign lan-

guage motivation at home follows Gard-

ner’s (1972) theories to explore the ef-

fects of improvement exercised by learn-

ing motivation on foreign language learn-

ing, and the relationship between learning 

motivation and attitudes that might influ-

ence the result of foreign language learn-

ing. Therefore, this paper intends to in-

vestigate English learning motivations, 

learning attitude and the effects among 

science students in order to understand 

their general motivation, attitude and the 

effect, find the reason for such a motiva-

tion, attitude in order to stimulate science 

students’ learning motivation and help 

them to establish a correct learning atti-

tude during language learning processes. 

2. Literature Review  

One of the best-known and historically 

significant studies of motivation in 

second language learning was carried out 

by Robert Gardner and Wallace Lam-

bert(1972). Over a period of 12 years 

they extensively studied foreign language 

learners in Canada, several parts of the 

United States, and the Philippines in an 

effort to determine how attitudinal and 

motivational factors affect language 

learning success. Motivation was ex-

amined as a factor of a number of differ-

ent kinds of attitudes. They coined the 

terms integrative motivation to refer to 

language learning for personal growth 

and cultural enrichment, and instrumental 

motivation for language learning for more 

immediate or practical goals. Many of 

Lambert’s studies (Lambert 1972) and 

one study by Spolsky (1969) found that 

integrative motivation generally accom-

panied higher scores in proficiency tests 
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in a foreign language. The conclusion 

from these studies was that integrative 

motivation may indeed be an important 

requirement for successful language 

learning. And some teachers and re-

searchers have even gone so far as to 

claim that integrative motivation is abso-

lutely essential for successful second lan-

guage learning. 

 However it was also claimed by 

Yasmeen Lukmani (1972) that Marathi-

speaking Indian students learning English 

in India, those with higher instrumental 

motivation scored higher in tests of Eng-

lish proficiency. Braj Kachru(1977, 1992) 

has noted that Indian English is but one 

example of a variety of Englishes, which, 

especially in Third World countries 

where English has become an interna-

tional language, can be acquired very 

successfully for instrumental reasons 

alone. Even Gardner himself, with his as-

sociates, has recently found that certain 

contexts point toward instrumental orien-

tation as an effective motive for language 

success (Gardner and Maclntyre 1991), 

and that others favor integrative motiva-

tion (Gardner, Day and Maclntyre 1992). 

Burstall(1974) and her colleagues under-

took a large-scale research project con-

cerned with teaching of French at primary 

schools in Britain. They found that moti-

vational characteristics of individual pu-

pils appeared to be neither exclusively 

integrative nor wholly instrumental. The 

motives of the pupils were often complex, 

and difficult to categorize completely in 

terms of the integrative/instrumental dis-

tinction. 

Such variable findings in empirical 

investigations point out that there is no 

single means of learning a second lan-

guage: some learners in some contexts 

are more successful in learning a lan-

guage if they are integratively oriented, 

and others in different contexts benefit 

from an instrumental orientation. The 

findings also suggest that the two types of 

motivation are not necessarily mutually 

exclusive. Second language learning is 

rarely motivated by attitudes that are ex-

clusively instrumental or exclusively in-

tegrative. Most situations involve a mix-

ture of each type of motivation. 

In addition to motivation, attitude is 

believed to be another important factor 

related to language learning. By far the 

most studied is attitude towards the tar-

get-language speakers, sometimes called 

the reference group.  

According to Gardner’s socio-

educational model, the variable, Attitudes 

toward the Learning Situation, involves 

attitudes toward any aspect of the situa-

tion in which the language is learned. In 

the school context, these attitudes could 

be directed toward the teacher, the course 

in general, one’s classmates, the course 

materials, extra-curricular activities asso-

ciated with the course, etc... This is not 

meant to imply that the individual neces-

sarily thinks everything about the class is 

ideal. If the language teacher is ineffec-

tive or non-responsive, or, if the course is 

particularly dull or confusing, etc., these 

factors will undoubtedly be reflected in 

the individual’s attitudes toward the 

learning situation.  

3. Research Questions  

Now in China, most students have to 

learn English, because it is one of the 

compulsory courses. They take up their 

English learning since primary schools 

even kindergartens. It is apparent to see 

that if one is good at English, he or she 

will get more chances whether in exami-

nations or in applying for jobs. Then, how 

about those students? What are their atti-

tudes towards English? Are they pushed 

to learn or study hard automatically? 

Therefore, another question comes to my 

mind: how motivation and attitude actual-

ly influence English learning of Chinese 

college students. If we can have a better 
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understanding of this question, it will 

helpful for teachers to take different strat-

egies to stimulate students’ motivations to 

their capacity in the classroom settings. 

4. Methods  

Because I don’t think a single test can re-

flect a person’s learning results accurately, 

I choose a group of college graduates as 

my subjects. Then I conducted a survey 

among those graduates majoring in Mi-

cro-electronics( aged 25-30), who had at 

least 5 chances in college to take part in 

CET4 or CET6 before their graduation. 

All of the 30 participants in this group 

began their English learning experience 

around puberty just as most of other Chi-

nese students.  

To start with, they are asked to answer 

a questionnaire.  

Then a thorough analysis is made on 

the collected data. It is found that 10% of 

the students want to migrate to an Eng-

lish-speaking country, 63.3% want to 

make friends with English speakers, and 

76.7% claim that they are interested in 

English culture and want to learn more 

about it with the help of English. Accord-

ing to these data, it is obvious that inte-

grative motivation really exists among 

more than half of Chinese students.  

Then how about instrumental moti-

vation? 43.3% of these students demon-

strate their hope to study abroad; 46.7% 

admit they learn English because they 

have to pass various English exams; the 

percentage of the students who believe 

CET 4/6 diploma will be very helpful to 

get a good job is as high as 60%; as many 

as 63.3% of the students say they want to 

work in an international company, where 

English will be a working language; 

73.3% say that they want to do every-

thing well, including language learning; 

and 60% learn English well from the very 

beginning and hope to learn it better and 

better. These data show a majority of 

Chinese students also learn English for 

instrumental purposes, especially for the 

purpose of passing academic exams. 

It is necessary to point out that most 

of those students have mixture motivation 

-they may be both instrumentally moti-

vated and integratively motivated at the 

same time. This seems to accord with the 

findings of Burstall(1974). In addition, 

there are 33% of the students claiming 

they learn English because their parents 

and teachers urge them to do. For them, 

the motivation seems to be neither in-

strumental nor integrative one. Instead, it 

can be considered as an external one. 

This provides a further evidence that 

learners’ motivation can be so complex 

that sometimes it is too simple to divide it 

into just two types. Another very interest-

ing thing is that for the ninth question, 

60% learners ticked YES. This figure 

shows that those learners are motivated 

because they are successful, which is sim-

ilar to Peter Skehan’s finding. 

Now let’s focus on the data reflect-

ing some aspects related to attitudes. We 

find that 36.7% of the learners say they 

like English courses, 50% hold a neutral 

attitude, and only 13.3% of them dislike 

English. Toward English itself as a lan-

guage, as many as 46.7% of the subjects 

show their positive attitudes, and those 

who hold the neutral attitudes also cover 

the same percentage, with only two ex-

pressing their negative attitudes. As to the 

English culture, 60% subjects like it, 30% 

neither like it nor dislike it, and only 10% 

of them dislikes it. How about their atti-

tudes towards English speaking countries? 

Those graduates who claim to like Eng-

lish speakers cover 36.7% and 40% hold 

the neutral position. 23.3% of them dis-

like them. These statistics demonstrate a 

fact that more than half Chinese learners 

have positive attitudes towards English 

culture and nearly half have positive ones 

towards English language. Practically 
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quite a few has negative attitudes. From 

this point, we can see again that more 

than half of them are instrumentally mo-

tivated and people show more interest in 

English culture than English language 

itself, which can also be attributed to the 

success of contemporary college English 

education in China which focuses more 

on comprehensive learning. 

At last, we will check learners’ atti-

tudes towards their English teachers. To 

my surprise, most of the subjects ticked 

the neutral attitudes toward their English 

teachers. Besides 33.3% of them show 

their positive attitudes, only one holds the 

negative one. Maybe the subjects I 

choose are mature enough in their macro-

cognitive thoughts after so many years 

English learning, so they are more self –

centered in it. Therefore, their attitudes 

towards their teachers do not seem having 

influenced them much. 

5. Conclusion 

Motivation and attitude play a very im-

portant role in foreign language learning. 

Various learners have various motivation 

and attitudes. It seems that there is no de-

finite answer to the question whether one 

type of motivation or attitude is superior 

to another to lead to language-learning 

success. Some learners may get benefit 

from integrative motivation, while some 

get benefit from instrumental motivations. 

It sometimes depends on certain outside 

factors, for instance, social environment, 

exam system, etc. What’s more, even for 

the same person, the motivation and atti-

tude in his or her different stages of learn-

ing may not be the same. At the same 

time, language teachers have responsibili-

ties to help learners adjust their motiva-

tion and attitudes so that they can be fully 

motivated to learn well.  Therefore, it is 

of great significance for teachers to try 

every means to understand their students’ 

motivations, attitudes, and even the 

change of them. My research is just one 

try, which needs much further improve-

ments in the future. 

6.  Limitations 

Every research has its limitations. This is 

without exception, just as mentioned 

above. To start with, it may not be scien-

tific enough for me to only choose 30 

subjects to represent all the Chinese col-

lege students, so my research should be 

broad enough in the following days. And 

my questionnaire is not objective enough, 

because the data I’ve taken are just what 

the subjects claim instead of what they do. 
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